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Sources

Sources and Acknowledgements
The PLA Tools and lesson plans featured in this document are based on the decades of
field experience of thousands of development workers and on newly developed material.
In addition the core ideas learned from these varied practitioners have been thoroughly
tested and refined for the communities with whom World Vision Laos works. As a result,
there are no direct references for these tools, but the authors wish to acknowledge the work
that has come before them in developing these tools and materials.
The content of this PLA process has been developed, tested and documented by Gisela
Ervin-Ward and Daniel Matter. Technical input was provided by Seamus Anderson, Pieter-Jan
Bouw, Emma Townsend-Gault and Elizabeth Stewart. Field testing and subsequent feedback
was considerably enhanced by the Design, Monitoring and Evaluation and ADP Staff of Luang
Prabang and Savannakhet Provinces of World Vision Laos. Their patience with the difficulties
of an iterative process is very much appreciated. Particular thanks goes to Kongchay
Vixathep, Manichanh Phongsavatdy, Latthaya Kho and Houmpanh Soulivongxay.
The development of this process was supported both financially and technically by World
Vision’s Children in Ministry Department (particularly Paul Stephenson), World Vision UK
and World Vision US. Regional field expertise was provided by World Vision Cambodia and
World Vision Vietnam. An international technical advisory group met regularly to support the
process, and particular thanks must go to the following people:
Sovithyea Chea, Deng Xiong Chounu, Marion Cowell, Prasanna DeSilva, Bill Forbes, Nigel
Goddard, Vatsana Inthavong, Samson Jeyakumar, Greg Kearns, Kerry Anne McKenzie,
Vithanya Noonan, Micael Olsson, Sirisouk Phanthavongs, Brett Pierce, Loretta Rose,
Siddhartha Sahu, Viphakorn Sipadith, Roger Steele, Paul Stephenson.
Technical advice and support was provided by Judith Ennew from Knowing Children that
assisted in the difficult task of making this process child focussed with an emphasis on
improving the wellbeing of children.
These training materials have been developed and tested by Gisela Ervin-Ward and Daniel
Matter with technical input from Pieter-Jan Bouw and Seamus Anderson.
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Introduction

Introduction to
Communities for Child Wellbeing:
Tools for child focussed programming
Purpose of this series of documents
The purpose of this series of documents is to present a Participatory Learning and Action (PLA) process that
will enable World Vision staff to produce child focussed, LEAP compliant Assessment and Design documents
and will support communities identify development activities that they can undertake with partners such as
World Vision that will measurably improve child wellbeing in their community.
This PLA process is made up of a series of ‘Tools’ that are lead by facilitators over a series of three ‘Visits’ to
the community that encourage community empowerment and the full and meaningful participation of children.

Format of this PLA process
This PLA process is conducted over three separate Visits made by the facilitators to the Community. The
Visits are sequential and each has a different purpose.
Visit 1: Relationship building with village leaders; secondary data collection and sample selection
Visit 2: Community Introductions and Mapping Exercise
Visit 3: Village Action Planning

Purpose of this document: Facilitator Training Materials: Lesson Plans
To provide lesson plans for the person conducting training of World Vision’s Area Development Programme
(ADP) staff who will be facilitating the PLA process

Target group for this document
Trainers: Trainers will usually be Word Vision Laos Design, Monitoring and Evaluation (DME) staff
This material assumes a high level of literacy and literary thinking, Lao language skills and some village based
field experience on behalf of the trainers. Experience working with children is preferred.
Participants: World Vision Staff and Government Counterparts who will facilitate the PLA process in the
communities

How to use this document: Facilitator Training Materials: Lesson Plans
Overview of Materials
This document is part of the following set of documents:
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This document is to be used in conjunction with the Visit 1 Facilitator Training Materials: PowerPoint Slides,
the Visit 1 Tool and Process Guidelines and the Visit 1 Reporting Template.
This document is for Visit 1 only. Visits 2 and 3 have their own Facilitator Training Materials

Module

Topics Covered
•	Development theories and policy

Visit 1: Relationship
building with village
leaders, secondary data
collection and sample
selection

• Child wellbeing, child focus and child participation
• Principles of working with the community
•	Introduction to Participatory Learning and Action
• PLA Tools for Visit 1

Visit 2: Community
Introductions & Mapping
Excercise

• PLA Tools for Visit 2

Visit 3: Village Action
Planning

• PLA Tools for Visit 3

How to use the lesson plans
These lesson plans are in a standard lesson plan format and they assume that the trainer is familiar with this
format, the use of PowerPoint slides and has facilitation skills.
Each module is designed to be worked through page by page with no substitutions or omissions. The
corresponding PowerPoint Slides are specified in the lesson plans. Close reference should be made to the
corresponding Tool and Process Guidelines and Reporting Templates as appropriate.

Key techniques
LIVELY LECTURES: Deliver this ‘lecture’ information in a lively and succinct way. You can read the text directly
ELICIT: Encourage the participants to give you the answers by asking them a series of questions. Try to avoid
just telling them the answers because they are more likely to remember what they have learned if they have
discovered the answer for themselves
ASK PARTICIPANTS: This is similar to ELICIT but you are provided with a specific question to ask or you are
required to give them instructions in a polite way

When and where to use this document: Facilitator Training Materials
Lesson Plans
This training should be conducted in full, immediately before the PLA facilitators begin field work for Visit 1.
All facilitators including government counterparts and translators must attend this training.
As can be seen from the following timetable, when the first four days of training are complete, two days of
field work should be conducted during which time trainers coach and give advice to the field team. After
completing one or two villages, the whole team should meet to revise their field experience, ask questions and
check their reporting before returning to the field to complete the Visit.
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Suggested Timetable
NOTE: Timing is indicative. Whilst the training can be completed in 4 days, there may be some variation in
the running time of some modules.
Day 1:

8:00
10:00

1.1, 1.2,1.3, 1.4, 1.5, 1.6,
1.7,

Introduction

1.8, 1.9, 1.10

Empowerment and Participation

1.11, 1.12, 1.13

Child Wellbeing, Child Focus, Child
Participation

Lunch

1:00
3:00

Topics

Break

10:15
12:00

Module Numbers

Break

3:15

1.14, 1.15, 1.16

Child Wellbeing, Child Focus, Child
Participation cont.
Daily Feedback

4:30
Day 2:

8:00

10:00

1.17

Mind Map revision

1.18, 1.19,

Child Wellbeing, Child Focus, Child
Participation cont.

1.23 cont. 1.24, 1.25,
1.26

Principles of working with the
community

Principles of working with the
community cont.
Intro to PLA

Break
1.27, 1.28, 1.29, 1.30,
1.31

Intro to PLA cont.

Module Numbers

Topics

1.32

Mind Map revision

Daily Feedback

Finish

Day 3:

8:00

1.33, 1.34
10:00

Child Wellbeing, Child Focus, Child
Participation cont.

Lunch

3:15
4:30

Topics

1.20, 1.21, 1.22, 1.23

1:00
3:00

Module Numbers

Break

10:15

12:00

Give homework handout
Training Resource 1.18.1 & 1.18.2

Finish

Visit 1
Tool 1

Break
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Day 3:

Module Numbers

10:15
12:00

1.35, 1.36

1.36 cont, 1.37

1.38, 1.39

8:00

Topics

1.40

Mind Map revision

1.41

Tool 5

Tool 6
Tool 7

Lunch
1.44

Planning for Field Work

Break

3:15
4:30

Daily Feedback

Module Numbers

1.42, 1.43

1:00
3:00

Vulnerability and wealth

Break

10:15
12:00

Tool 3 cont

Finish

Day 4:

10:00

Tool 3

Break

3:15
4:30

Tool 2

Lunch

1:00
3:00

Topics

1.44 cont, 1.45

Planning for Filed Work cont.
Daily Feedback

Finish

Day
5-6:

Field Work
Day 7:

1.44

Review of Field Work – Questions
and Answers

Day 8+:

Complete Fieldwork
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Module 1.1

Module 1.1: Opening and introduction of participants and presenting
the training programme
Objective:

By the end of this session the participants will be able to:
• Feel more comfortable in the group
•	Know who the other participants are
•	Explain time, scope and aim of the training programme

Materials:

Slide 1, 2, 3, 4, 5, 6, 7, copy of timetable, Training Resource 1.1.1

Time:

20 minutes

Steps

1.
2.

Show Slide 1 and 2
Introduction of participants
Explain that participants must go around the room and find someone they don’t know, or
someone they don’t work with every day.
ASK PARTICIPANTS to find out the name and job of the person they are talking to, as well as a
secret wish or dream they had as a child.
ASK PARTICIPANTS whether that dream or wish came true and whether they still think that it is
important now

3.

Explain that participants have 5 minutes
After 5 minutes, check how much time the participants need and allow another 5 minutes if
necessary
Bring pairs together in a group again and invite each person, one after the other, to introduce his
or her ‘pair’ to the rest of the group including giving the answers to the questions they asked

4.
5.

The purpose of this game is to introduce participants to each other. It is also to encourage people
to think about things from a child’s perspective and to introduce the concept of dreams/wishes/
goals.
Introduce facilitators
Show Slide 3 (Title only)
LIVELY LECTURE: During our time in training and working with the communities we will come
across situations in which communication is difficult. People will speak different languages, have
different levels of literacy and different levels of education. To help us deal with this, we are going
to play a series of games called “What is it?” There are 3 different versions of this game. The first
version we have to guess development concepts from things our team mates draw. In version
2 we have to guess development concepts from things our team mates act out. In version 3 we
have to guess development concepts from a verbal description. During this training we will play
version 1
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6.

LIVELY LECTURE:
Here are the instructions for “What is it?” (Show rest of Slide 3):
• Choose one or two participants to be the Judges. These people will never play
•	Split into your teams. You will keep these teams for the whole training. These should be
the teams that will work together in the community. At the end of the training, one team
will be the winner
•	One person will be the Drawer. The rest of the team will be Guessers. These positions
will rotate every time the game is played
• The Drawer is given a word (all Drawers have the same word). He/she must not show or
say this word
• The Drawer must try to draw the word on an A0 sheet without using words or symbols.
The Drawer is not allowed to speak at all
• The Guessers must try to guess what the word is by calling out their guesses
• The first team to guess correctly wins and gets a point
• The Judge decides which group got the correct answer first
• The Judge writes the point on the scoreboard
• The team with the most points at the end of the training wins

7.
8.

Play the game two or three times. Use the cards in Training Resource 1.1.1
When you have finished, ask the participants the following questions (Show Slide 4) “How is
this game relevant to your experience with the community? What can we learn from playing this
game?”
ELICIT: Sometimes when we are working in the community, there are language or understanding
differences which mean that we have to explain difficult concepts that people may not have words
for. This game helps raise our awareness of this and practice ways of dealing with it. Because many
people in the community have low literacy levels, we will often draw pictures instead of writing
words. This game helps us practice doing that

9.
10.
11.
12.
13.

Repeat this game after lunch and breaks or whenever participants need to ‘wake up’. Keep a score
tally and declare a winning team at the end of the training
Show Slide 5 – read aloud

Show Slide 6 – read aloud

Show Slide 7 – read aloud – explain that these are the things we are going to do first

Give training timetable, explain it and take questions about it
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Training Resource 1.1.1

Training Resource 1.1.1: “What is it? – Drawing” Cards.
Make one copy for every group. Cut the cards out and present one to each Drawer. Every Drawer
should be describing the SAME word each time that the game is played.

water supply

slash and burn
agriculture

hand tractor

baby

student

sanitation

buffalo

partners

rice

training

health project

child care

dengue fever

bridge

school materials

education

nutrition

pollution
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Module 1.2

Module 1.2: Setting group norms
Objective:

By the end of this session the participants will be able to:
•	Agree on group norms

Materials:

A0 chart with suggested norms already written on it (see Training Resource 1.2.1),
marker, Slide 7

Time:

10 mins

Steps

1.
2.
3.
4.

Stay on Slide 7
Explain that to work together effectively there need to be some group rules and that this activity
will help establish some
Ask the group to suggest some rules and write them on flipchart. If the group can’t think of any,
show the suggested rules. Facilitate discussion on whether they are appropriate or not. Add,
delete and amend rules
Explain that these rules will remain on the wall and will be referred to throughout the training.
Put rules on the wall

Trainer Notes:
The group must have ownership over the norms or they will not work. It is important that the trainer also
follow these rules or they will not be taken seriously by the group.
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Training Resource 1.2.1

Training Resource 1.2.1: List of suggested rules and norms
Note: these are just suggestions. Amend them as you see fit and include suggestions from the group.

•	Everyone be present in meeting area 5 minutes before starting time
•	Anyone who is late must ‘walk like a chicken’
•	Raise hand when you wish to speak so others also have the chance
to speak
• Listen to others when they are speaking
• Turn off mobile phones
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Module 1.3

Module 1.3: Participants experiences and expectations
Objective:

By the end of this session the participants will be able to:
•	Recognise their own and other’s experience and expectations

Materials:

A0 paper for summarising expectations, coloured cards and markers for participants,
Slide 7

Time:

30 mins

Steps

1.
2.
3.
4.
5.
6.
7.
8.

Stay on slide 7
LIVELY LECTURE: Most people in the room will have had experience facilitating activities in
villages. Some will have experience facilitating groups of children. Learning from our own and
other people’s experiences is an important part of adult learning and this activity allows us to
recognise the experiences the group has had so that the training can build on them
Split participants into groups of 2 – 5. Ask them to tell each other about when they have been
involved in facilitating an activity with children, or with adults in a village. Tell groups they have 5
minutes. Give them a warning at 4 minutes that they have 1 minute left
Ask the groups to share some of their experiences with the whole group. Give the groups 5
minutes
LIVELY LECTURE: Based on the shared experiences, what are the important things to learn. In
other words, what do you want to learn or think you will learn from this training course?
Hand out two colour cards to each participant and ask them to write the two most important
points (one on each card). Give participants 5 minutes
Have participants stick their priorities on the board. Group similar cards together. Discuss the
expectations with the group while doing this
Explain that these are the expectations of the group. Point out which ones will be met by the
course and which ones won’t. Discuss ways of including relevant things that are not planned
Leave ‘expectations’ on the wall for the duration of the course. Refer to them during the course
where necessary

Trainer Notes:
Take note of these expectations and adjust the training programme if necessary
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Module 1.4

Module 1.4: World Vision policy and development theory
Objective:

By the end of this session the participants will be able to:
•	Explain which WV policies and development theories are the basis for the
PLA

Materials:

Cards for ‘Matching Game’ (Training Resource 1.4.1), Slides 8, 9

Time:

30 mins

Steps

1.
2.
3.
4.
5.

Show Slide 8.
LIVELY LECTURE: This training, and the PLA process have been developed to comply with World
Vision’s Transformational Development Model, LEAP the new ADP structure and our community
empowerment and child wellbeing approach. WV has a series of policies that are based on
development theory. Some of these policies and theories you will have done separate training on
already or have experience with, but we will revise them all now.
Show Slide 9 Split participants into groups of 2 – 5. Give them each a copy of the Policy and
Development Theory Matching Game Training Resource 1.4.1. The answers are shown by the way
the template is arranged in Training Resource 1.4.1.
Explain to participants that they need to match the policy or theory with what it is. They are not
strictly definitions as these will be investigated later. Tell groups they have 5 minutes. Give them a
warning at 4 minutes that they have one minute left.
Ask the groups to tell everyone whether they agree or disagree with the definitions and why

Explain that we will look at these things in more detail now.
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Training Resource 1.4.1

Training Resource 1.4.1: Policy and development theory matching game
Make one copy for every group on heavy paper. Cut each card.

Learning through
Evaluation with
Accountability and
Planning (LEAP)

World Vision’s
project cycle

New Area Development
Programme Structure

The new way in
which World Vision’s
rural development
programmes will
be staffed

Transformational
Development

Development theory
that emphasises
positively changing the
lives of all stakeholders
involved in the process

Community
Empowerment and
Participation

Development approach
that gives people the
opportunity to have
input and control over
their own development

Child Wellbeing

Development approach
that emphasises the
importance of striving
towards giving children a
good life
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Module 1.5

Module 1.5: Learning through Evaluation with Accountability
and Planning (LEAP)
Objective:

By the end of this session the participants will be able to:
•	Explain what LEAP is and how it is relevant to the PLA process

Materials:

Slide 10

Time:

10 mins

Steps

1.
2.
3.
4.

Show Slide 10
LIVELY LECTURE: LEAP stands for Learning through Evaluation with Accountability and Planning.
It is WV’s design, implementation, monitoring and evaluation framework.
ASK PARTICIPANTS: Who can explain what LEAP is?
Add to what people say by saying:
LIVELY LECTURE: The PLA process that we are doing is part of the Assessment and Design
process of LEAP. Learning is an important part of the PLA. Tools have been designed so that
everyone involved learns, not just us
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Module 1.6

Module 1.6: ADP structure and approach
Objective:

By the end of this session the participants will be able to:
• Understand the ADP staffing structure and the ADP approach

Materials:

Slides 11, 12

Time:

10 mins

Steps

1.
2.
3.
4.
5.

Show Slide 11
LIVELY LECTURE: The key elements of the ADP structure are the ADP Manager, having sector
specialists at district level and having Transformational Development Facilitators (TDF) who
always work at village level and who are the interface with the village. TDF is not the key person
in an ADP as he/she will develop and manage the relationships in the village. Using this structure
we will have more time to work with the communities. In the past we focussed on district level
plans
Show Slide 12 – Read through slide
ASK PARTICIPANTS: Why is it important that we are community based?
ELICIT: It is important that the community identifies what, why and how things should be done to
ensure relevance and sustainability
Explain that we will look at Child Focus and Empowerment in detail later in the training
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Module 1.7

Module 1.7: World Vision’s Transformational Development Approach
Objective:

By the end of this session the participants will be able to:
•	Have at least a basic understanding of World Vision’s Transformational
Development Approach

Materials:

Slides 13, 14, 15

Time:

10 mins

Steps

1.
2.
3.
4.
5.

ASK PARTICIPANTS: How many people have attended the Transformational Development (TD)
training?
Show Slide 13. Read slide
LIVELY LECTURE: Development is not just about giving people things, but is about giving them
the ability and motivation to improve their development situation. To do this we facilitate the
empowerment of people by using participatory approaches and having a child focus to our work.
TD is about enabling positive transformation of everyone involved in the development process.
This includes physical, social, material and spiritual transformation.
Show Slide 14.
LIVELY LECTURE: TD theory states that one of the fundamental causes of poverty comes from
broken relationships. These are relationships within the community, with the environment,
with other people and within our spiritual life. If we can heal these relationships then we can
contribute significantly to poverty reduction.
Show Slide 15.
LIVELY LECTURE: In order to achieve Transformational Development World Vision strives for
the following:
• Transformed relationships
•	Empowered and interdependent communities
•	Empowered children
• Transformed systems and structures
• Wellbeing of children and families
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Module 1.8

Module 1.8: Introduction to Empowerment and Participation
Objective:

By the end of this session the participants will be able to:
•	Understand what empowerment means in the WV context
•	Understand what participation means in the WV context

Materials:

Slides 16, 17, 18, 19, A0 paper, markers

Time:

30 min

Steps

1.
2.
3.
4.
5.
6.
7.

Show Slide 16 but don’t reveal the definitions yet
Split participants into groups of 2 – 5.
ASK PARTICIPANTS: What do you think empowerment is? Why is it important? Write their
answers on A0 sheet. Tell groups they have 5 minutes. Give them a warning at 4 minutes that they
have one minute left. Post sheets on wall and read them out
Reveal the rest of Slide 16. Read out. Explain that ‘Empowerment’ is a complex concept that has
many dimensions to its meaning and that these definitions are only suggestions
Show Slide 17. Ask groups to answer the question: “When do you feel empowered in your work?”
Tell groups they have 5 minutes. Give them a warning at 4 minutes that they have 1 minute left.
Ask groups to report 1 example each
Show Slide 18 (don’t reveal definition). Ask groups to answer the question: “What do you think
participation is? Why is it important?” Write their answers on A0 sheet. Tell groups they have 5
minutes. Give them a warning at 4 minutes that they have 1 minute left. Post sheets on wall and
read them out
Reveal the rest of Slide 18. Read out
Show Slide 19 (don’t reveal definition). Ask groups to answer the question: “What do you think
participation is? Why is it important?” Write their answers on A0 sheet. Tell groups they have 2
minutes. Ask them to call out the answers.
ELICIT: Empowerment is the highest/ultimate form of participation. There are lots of types of
participation and some are more empowering than others

8.

Reveal the rest of Slide 19

Trainer Notes:
These questions are for concientisation and awareness raising more than for coming up with strict definitions.
The conversations that people have in their groups are more important than getting a perfect definition
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Module 1.9

Module 1.9: Empowerment and participation: Ladder of Participation
Objective:

Materials:
Time:

By the end of this session the participants will be able to:
•	Understand the different degrees of participation (Ladder of Participation)
•	Be able to discuss what level of participation their work operates at
Slides 20, 21, A0 paper, markers, Ladder of Participation Sorting Game (Training
Resource 1.9.1), Ladder of Participation Handout (Training Resource 1.9.2)
1.5 hours

Steps

1.
2.
3.
4.
5.
6.
7.
8.
9.

Show Slide 20.
LIVELY LECTURE: As already mentioned, there are lots of different levels of participation and
only the highest one is truly empowerment. There are many reasons why participation happens
on different levels and not always the highest level.
LIVELY LECTURE: This is the Ladder of Participation. It is based on Sherry Arnstein’s work. This
was first published in 1969 but is still very relevant. This ‘ladder’ shows that in different situations/
projects/activities there are different forms of citizen participation. Each of these is a different
level of participation.
LIVELY LECTURE: Instead of explaining what each of these levels mean, we are going to play a
game. Split participants into groups of 2 – 5. Give groups a copy of “Ladder of Participation Card
Sorting Game: Training Resource 1.9.1
LIVELY LECTURE: In the following game, a company has been instructed to build a road that
will go through a village. Each card gives an example of a way they could be participatory in this
process. Put each card in order from least participatory to most participatory. Tell groups they
have 5 minutes. Give them a warning at 4 minutes that they have 1 minute left.
Have groups check each others answers and discuss differences

Show Slide 21. Discuss why the cards go in this order

Give Ladder of Participation Handout (Training Resource 1.9.2) and have someone read it out

ASK PARTICIPANTS: What level do you think we work at now? Have them call out answers
ASK PARTICIPANTS: What level do you think we will be able to work at in the future? Have
them call out answers

Reference: Arnstein 1969
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Training Resource 1.9.1

Training Resource 1.9.1: Ladder of Participation Card Sorting Game
Make one copy for every group on heavy paper. Cut each card.

LADDER

ROAD BUILDING EXAMPLE

8. Citizen Control
(Full Empowerment)

Community builds the road
with no government input
at all

7. Delegated Power

People are the majority of the
planning committee and they
go to the government for help

6. Partnership

Equal number of community
and government involved in
planning and committees

5. Placation

Key community members
picked by the government for
committees

4. Consultation

Community told the road
will be built and are given an
opportunity to give suggestions

3. Informing

Community told in advance
that the road will be built

2. Therapy

Bulldozer arrives with no
warning but people are
‘educated’ about the benefits

1. Manipulation

Bulldozer arrives with
no warning
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Training Resource 1.9.2

Training Resource 1.9.2: Ladder of Participation Handout
Make one copy for each participant

8. Citizen
Control

7. Delegated
Power

6. Partnership

5. Placation

4. Consultation

3. Informing
2. Therapy
1. Manipulation

Citizen handle the entire job
of planning, policy making and
managing a programme
e.g. neighbourhood corporation
with no intermediaries between it
and the source of funds.
Citizens holding a clear majority
of seats on committees with
delegated powers to make
decisions.
Public now has the power to
assure accountability of the
programme to them.
Power is in fact redistributed
through negotiation between
citizens and power holders.
Planning and decision-making
responsibilities are shared
e.g. through joint committees.
For example, co-option of
hand‑picked people onto
committees. It allows citizens
to advise or plan but retains for
power holders the right to judge
the legitimacy or feasibility of
the advice.
Again a legitimate step - attitude
surveys, neighbourhood meetings
and public enquiries. But Arnstein
still feels this is just a window
dressing ritual.
An important first step to
legitimate participation. However,
too frequently the emphasis is on
a one way flow of information with
no channel for feedback.
Both are non participative.
The aim is to cure or educate the
participants. The proposed plan is
best and the job of participation is
to achieve public support by public
relations.

Source: Based on Arnstein 1969
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Module 1.10

Module 1.10: Who should participate in the PLA and how should they
be encouraged?
Objective:

By the end of this session the participants will be able to:
•	Identify who should participate in community initiatives
•	Identify ways to encourage people to participate in community initiatives

Materials:

Slides 22, 23, 24, A0 paper, markers

Time:

20 mins

Steps

1.
2.
3.
4.
5.
6.
7.
8.

Show Slide 22.
LIVELY LECTURE: There are lots of different people in a community and not everyone gets to
participate in initiatives equally.
ASK PARTICIPANTS: Who are the types of people in the village who should participate in
different initiatives? Have participants call out their answers and write them on an A0 sheet
ELICIT at least: women, men, boys, girls, teenagers, elderly people, disabled people, very poor
people, people with different language and literacy skills (the list should be much longer than this
depending on what the group comes up with)
Display this sheet for the rest of the training
Show Slide 23. Split participants into groups of 2 – 5. Ask each group to answer these questions
(you can do one question per group if you have enough groups).
a.	Do all of these groups participate equally?
b. What are some of the barriers to participation?
c. Which groups are more difficult to encourage to participate than others?
d. Why is it important that a range of people participate?
Tell groups they have 5 minutes. Give them a warning at 4 minutes that they have one minute left
Either report answers back to the whole group or mix the groups up and have them share their
answers with each other
Show Slide 24. Ask groups to think of ways these people can be encouraged or helped to
participate. Tell groups they have 5 minutes. Give them a warning at 4 minutes that they have
1 minute left
Ask groups to report their answers.
ELICIT at least the following (the list may be longer depending on the groups):
a.	Actively include them – ask them to talk, ask their opinions, ask lots of questions but
don’t give answers
b.	Use non literary methods – encourage drawing – don’t start with words, start with
pictures, even if you have to draw one first to encourage them. Use lots of colours, hand
many pens around, don’t seek out the person(s) who are literate in the group (can be
difficult because they are often the leaders)
c.	Have non threatening body language etc
d.	Actively look for these people in bigger groups
e.	Make sure activities are done at the right time and place for different groups
f.	Make activities light hearted and fun
g.	Use non-paper media such as drawing in the sand or using ‘found objects’. This will give
the message that paper and writing is not the most important thing

Co m m u n i t i e s f o r C h i l d W e ll b e i n g V ISI T 1 L ESSON P L AN s

Page 24

Module 1.11

Module 1.11: Introduction to Child Wellbeing, Child Focus, Child
Participation
Objective:

By the end of this session the participants will be able to:
•	Understand why it is important to involve children in community initiatives

Materials:

Slides 25, 26, 27, 28, A0 paper, markers – lots of colours

Time:

15 mins

Steps

1.
2.
3.
4.

Show Slide 25.
LIVELY LECTURE: Child Wellbeing, Child Focus and Child Participation are core to the success of
WVLs programmes. We are going to discuss all of these things in detail now, mainly focussing on
Child Participation because it is such an important element of the PLAs
Show Slide 26
Show Slide 27. ASK PARTICIPANTS: Why do we involve children in community initiatives? Have
participants call out answers
Show Slide 28. Read out:
a. Children have the right to be asked and to give their opinion about matters that effect
them
b. Children are the direct beneficiaries of our programmes and our work needs to reflect
the needs and opinions of our direct beneficiaries
c. Children know a lot about community life
d. Adults don’t always make decisions that benefit children the most
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Module 1.12

Module 1.12: What is a ‘Child’?
Objective:

By the end of this session the participants will be able to:
•	Understand what we mean by ‘Child’ in the Laos context
•	Understand that the concept of ‘Child’ varies from culture to culture and
person to person

Materials:

Slide 29, A0 paper, markers – lots of colours

Time:

1 hour

Steps

1.
2.
3.
4.
5.

Show Slide 29.
LIVELY LECTURE: We talk about children, teenagers and adults a lot in World Vision, but
these words mean different things to different people. The UN Convention on the Rights of
the Child defines a child as any human being under the age of 18. However, when we work with
communities we find that this is not necessarily their definition.
Split participants into groups of 2 – 5. Instruct participants to draw a time line that shows all the
different stages of life. Put months or years on it. On one side of the time line, label each life stage
with all the words you can think of for that stage – the words can be formal or informal. On the
other side of the time line, list the characteristics of a person of that age. Separate into male or
female if necessary. Tell groups they have 10 minutes. Give them a warning at 8 minutes and 9
minutes that they have 1 minute left.
Draw a rough example to demonstrate if necessary
Have groups compare their timelines. Discuss similarities and differences. Why are there
similarities and differences?
ASK PARTICIPANTS:
a. “According to your time line, when is someone a child?”
b. “What characteristics define a child?”
c. “How do you think community members will define ‘child’?”
LIVELY LECTURE: We will do an exercise similar to this with both adults and children during the
PLA. It has been simplified to make it easier to facilitate.

Source: Partially adapted from Van Beers and Trimmer 2004
Trainers Note:
If you have participants of different national or ethnic group, put them in separate groups to demonstrate the
cultural differences in the perceptions of children
See slide 29 for example.
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Module 1.13

Module 1.13: How can children participate in community activities?
Objective:

By the end of this session the participants will be able to:
•	Identify how children can participate in community activities

Materials:

Slide 30 - 42

Time:

1 hour

Steps

1.
2.

3.
4.
5.

Show Slide 30.
LIVELY LECTURE: Traditionally children don’t fully participate in community activities, and it
can be hard to imagine how they can when they have different capacities and strengths to adults.
Think back to the last exercise and the things that you listed as characteristics or abilities of
children. They show some of the perceptions we have about what children are capable of.
LIVELY LECTURE: Children already participate in activities that World Vision facilitate. For
example in Vietnam children were involved in the monitoring and evaluation of a project. The
following slides show what children think about development in their village and their opinions
about the value and success of these activities.
•	Show Slide 31: “What children know about community development.”
•	Show Slide 32: “Doctors, nurses and facilities are better, therefore more patients come
here for health checkups”
•	Show Slide 33: “The market is very convenient. People do not have to go far to sell their
goods”
•	Show Slide 34: “It is really helpful that our community received this rubbish cart! It helps
us raise awareness about environmental protection.”
•	Show Slide 35: “Water was kept in jars with a lot of larvae before.”
•	Show Slide 36: “Inappropriate interventions due to lack of child participation.”
•	Show Slide 37: “School bags were provided for children in primary and secondary school.
Observation: most of the children in secondary school didn’t use the bags and bought
other ones because they felt embarrassed to have the same bags as primary school
students.”
•	Show Slide 38: “School uniforms with a World Vision logo were provided to poor
students. Observation: Many students didn’t want to use them because other students
teased them for being from a poor family.”
•	Show Slide 39: “This rubbish bin is too small.”
•	Show Slide 40: “The pump of this system doesn’t work. We still have to carry water from
the pond.”
• Show Slide 41: “I rarely drink from this water because the water filter is in the room of
the School Management Board.”
Show Slide 42. Split participants into groups of 2 – 5. Give participants cards. Instruct participants
to answer the questions on Slide 42 writing one answer per card:
a. “How does WVL involve children in activities?”
b. “How could children participate in community initiatives?”
Encourage participants to be as practical as possible and give specific examples. Tell groups they
have 10 minutes. Give them a warning at 5 minutes and 4 minutes that they have 1 minute left.
Ask everyone to put their cards on the wall. Remove any that are similar. Discuss whether these
things are possible or not. Add any new ideas that come up.

Source: Partially adapted from Van Beers and Trimmer 2004. Child Participation Experience from World
Vision Vietnam
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Module 1.14

Module 1.14: Attitudes towards child participation
Objective:

By the end of this session the participants will be able to:
•	Be aware of attitudes towards child participation
•	Have some ideas about how to change negative attitudes towards child
participation

Materials:

Slides 43, 44, 45

Time:

1 hr

Steps

1.
2.
3.
4.
5.

6.
7.

Show Slide 43.
LIVELY LECTURE: Think back again to your Life Timelines and what some of the perceptions
were about what children are capable of at different stages of their lives. Think also to the last
exercise and presentation where we looked at. Point to the relevant exercises that have been
posted on the wall
Split participants into groups of 2 – 5. Give participants cards. Instruct participants to answer the
questions on Slide 43 writing on A0 if they wish:
a. “What are some common negative attitudes/perceptions among adults in regards to child
participation?”
b. “What is the source of these attitudes/perceptions?”
Encourage participants to be as practical as possible and give specific examples. Tell groups they
have 10 minutes. Give them a warning at 8 minutes and 9 minutes that they have 1 minute left.
Ask groups to report their answers and discuss
Show heading of Slide 44: Ask groups to answer the following question: “What can you do to help
change these perceptions.” Have people call out answers and write them on A0.
ELICIT the following:
a.	Awareness raising
b.	Advocacy
c.	Setting an example through the way we do our work
d. Providing information
e. Conduct PLA to demonstrate children’s abilities
Show Slide 45. Instruct each group to answer 1 question. Encourage participants to be as specific
as possible:
a. What do you do if parents don’t want children to participate
b. What do you do if parents don’t understand why children should participate
c. What do you do if you can’t get a representative group of children
d. What do you do if children are too shy to participate
Ask groups to report their answers and discuss
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Module 1.15

Module 1.15: Quality of child participation
Objective:

By the end of this session the participants will be able to:
•	Recognise the difference between token and quality child participation

Materials:

Slide 45, Training Resource 1.15.1 Case Study 1, Training Resource 1.15.2 Case Study
2, copy of “Practice Standard in Children’s Participation: Save the Children” (if the
English language level of participants is inadequate for them to benefit from this, the
list of standards as shown on Slide 46 is enough)

Time:

1 hr

Steps

1.

Show Slide 44.
LIVELY LECTURE: World Vision does not currently have a set of Practice Standards in Children’s
Participation, but in the meantime we use those developed by Save the Children. These standards
ensure that we conduct child participation in a way that is fair, ethical and of high quality. These
standards are based on the UN Convention on the Rights of the Child. The overview of the
standards are as follows:
• Standard 1: An ethical approach: transparency, honest and accountability
• Standard 2: Children’s participation is relevant and voluntary
• Standard 3: A child-friendly, enabling environment
• Standard 4: Equality of opportunity
• Standard 5: Staff are efficient and confident
• Standard 6: Participation promotes the safety and protection of children
• Standard 7: Ensuring follow-up and evaluation
Details of these standards are available in the full document.

2.
3.
4.
5.
6.

Give participants copies of the “Practice Standard in Children’s Participation: Save the Children”
(if relevant)
Split participants into groups of 2 – 5. Give each participant copies of Training Resource 1.15.1 and
Training Resource 1.15.2. ASK PARTICIPANTS to read the first paragraphs only
ASK PARTICIPANTS: Which case has better child participation? – compare against standards
ASK PARTICIPANTS to read the rest of the case studies. In their groups, ask them to compare
the case studies against the Child Participation Standards
ASK PARTICIPANTS: After reading the whole case and looking at the Child Participation
Standards, which case has better child participation? Why?

Source: Practice Standard in Children’s Participation: Save the Children.
Based on Van Beers and Trimmer 2004
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Training Resource 1.15.1

Training Resource 1.15.1 Case Study 1
Make 1 copy for each participant

Case Study 1: Children organising themselves, implementing
activities and being in charge

Children take the initiative to organise themselves into a club to clean up their school
compound and to start a gardening club to improve the school environment. They
discuss with school authorities and they get permission to go ahead. A club is formed with
membership and a chairperson. Children organise the clean-up. They raise funds and the
money is used to buy trees, plants and tools. The children develop a school garden and
the club members continue to maintain this garden.
The idea to start a club comes from two friends after they saw a television programme
about improving the school environment. They discuss it with their teacher who thinks it
is a good learning opportunity for children. The teacher discusses with the management
and they invite the two girls to present their ideas. They get the go-ahead to form a club
and they are appointed chair and vice-chair. They request teachers to identify students
in their classes who could become members of the club. The teachers nominate the class
leaders to become members. The two girls organise a meeting with the members and they
develop a plan to involve all children in the school in cleaning up the school compound.
Together with their class teacher, each class leader will be in charge of forming a group
and it is decided that on Saturday mornings one hour will we be spent on cleaning the
school compound and on gardening. Activities will be done on a rotation basis. Club
members will supervise the cleaning and gardening.
From Van Beers, H and Trimmer, C, Adults First: an organisational training for adults on children’s
participation, Save the Children Sweden, Bangkok, 2004
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Training Resource 1.15.2

Training Resource 1.15.2 Case Study 2
Make 1 copy for each participant

Case Study 2: Children being consulted

Children are consulted in the process of drafting policies to regulate the establishment
of schools. The children stress that it is important that schools should have ‘green lungs’
– that is playgrounds with grass, trees and gardens.
To ensure fair representation of children, selections were made from different types of
schools in different provinces and both rural and urban schools were selected. In the
schools, children in grades 1-9 were informed about the purpose of the consultation
and they were requested to elect two representatives per class. These representatives
participated in group discussions about the school environment. In addition, all children
in the selected schools were requested to make drawings of their ideal school environment
or to write an essay about the same topic. These drawings and essays were used in the
group discussion with the children.
The initial analysis of the collected information was done by the research team who had
further group discussions with a number of children to get feedback on their analysis.
The outcome of the discussions was used to come up with a final analysis and the report
was sent to the ministry who took the recommendations seriously and included them in
its policy.
The researchers went back to the schools and reported to the children the outcome of the
research and the new policy.
From Van Beers, H and Trimmer, C, Adults First: an organisational training for adults on children’s
participation, Save the Children Sweden, Bangkok, 2004
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Module 1.16

Module 1.16: Daily feedback
Objective:

By the end of this session the participants will be able to:
•	Explain what daily feedback is and why it is useful
• Provide feedback

Materials:

Training Resource 1.16.1: Daily Feedback Form, Slide 47

Time:

15 minutes

Steps

1.
2.
3.
4.

Show Slide 47.
LIVELY LECTURE: Learning should be about sharing experiences, and the trainer is also learning
during the training experience. Giving feedback allows the trainer to learn about the programme
that is being taught and to adjust the programme where necessary to meet the needs of the
trainees.
Hand out a feedback form to each participant. Tell them not to write their name on the top. Ask
them to fill in all the multiple choice questions and to please make written comments if they can.
Go through the form in detail if necessary.
Collect the questionnaires and analyse them after the participants have left
Inform the participants of a summary of feedback at the start of the next session. Ask for
clarification or suggestions if necessary.

Trainer Notes:
This exercise should be done on every day of training. It is important for the trainer to take note of the
feedback every day and to do his or her best to adjust the training to meet the needs of the participants
as they have indicated
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Training Resource 1.16.1

Training Resource 1.16.1: Daily Feedback Form
Make one copy for every participant for every day of training

Feedback Form
Day of Training:
Please circle the statement that is most true for you in regards to today’s training:
1

Relevance to
my work

2

3

4

5

Not Relevant

Partially
Relevant

Somewhat
Relevant

Relevant

Very Relevant

Not Interesting

Partially
Interesting

Somewhat
Interesting

Interesting

Very Interesting

Clarity of Delivery

Very Unclear

Unclear

Somewhat
Unclear

Clear

Very Clear

Understandability

Did not
Understand

Difficult to
Understand

Somewhat
Difficult to
Understand

Understandable

Very
Understandable

Personal Interest

What did you like about today’s
training?

What didn’t you like about today’s
training?

What suggestions do you have to
make the training better?

Other Comments
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End of Day 1

Co m m u n i t i e s f o r C h i l d W e ll b e i n g V ISI T 1 L ESSON P L AN s

Page 34

Module 1.17

Module 1.17: Revision of Day 1 – Mind Map
Objective:

By the end of this session the participants will be able to:
•	Remember and reinforce the topics covered yesterday
•	Be thinking about previous topics in preparation for the upcoming topics

Materials:

Slides 48, A0 Paper, Markers – lots of colours

Time:

20 mins

Steps

1.
2.
3.
4.
5.
6.
7.

Show Slide 48.
LIVELY LECTURE: We will spend 20 minutes revising yesterday’s workshop.
ASK PARTICIPANTS who has done a Mind Map before. If someone knows how to do them, ask
them to explain and ask them to draw an example. If not, follow the steps below.
Draw an example of a Mind Map as you explain what to do. Encourage participants to use as many
colours, pictures and shapes as possible. Emphasise the importance of showing the links between
concepts. Emphasise that it is best to try to do it from memory first, but that it is okay to look
back on notes.
LIVELY LECTURE: Write down the central idea or theme from yesterday in the middle of your
paper. Around it, write down related topics or ideas that we talked about. Draw lines/squiggles
etc to show how these topics or ideas connect with each other. Also write down topics-withintopics. Try to use the whole page and use lots of colours and pictures.
Split participants into groups of 2 – 5. Tell groups they have 10 minutes. Give them a warning at
8 minutes and 9 minutes that they have one minute left.
Post all Mind Maps on the wall and leave until the end of the session.
Ask 1 group to present their Mind Map (a different group will present each day)

Trainers Note:
The process of creating a Mind Map is more important than the final product. It is very important that the
groups talk about the relationships between topics/ideas as the conversation helps them remember and
consolidate the things they have learned. It is important to encourage the use of pictures and colours as this
helps stimulate interest and creativity
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Module 1.18

Module 1.18: Quality of child participation: What went wrong?
Objective:

Materials:
Time:

By the end of this session the participants will be able to:
•	Recognise that child participation does not work without having a well
documented and planned project to support it
Slides 49, 50, 51, Training Resource 1.18.1 “We know something someone doesn’t
know”, Training Resource 1.18.2 “How crazy can it be?”
1 hr

Steps

1.
2.
3.
4.
5.
6.

Show Slide 49.
LIVELY LECTURE: Having good child participation is only the first step. If we don’t have a good
quality project design and implementation to support it, then the effort is wasted.
Split participants into groups of 2 – 5. Give copies of Training Resource 1.18.1 “We know
something someone doesn’t know”. Give participants 10 minutes to read the case study.
Show Slide 50.
ASK PARTICIPANTS to discuss their thoughts on this case study using the questions on the slide:
a. What are the strengths of this approach?
b. What do you expect the outcome/results to be?
Training Resource 1.18.2 “How crazy can it be?” for them to read. Give participants 10 minutes to
read the case study.
Show Slide 51.
ASK PARTICIPANTS to discuss their thoughts on this case study using the questions on the slide:
a. Why did this project go wrong?
b. What could they have done to prevent this?
Each group should share their thoughts on the two case studies

Source: Based on Van Beers and Trimmer 2004; case studies summarised from Swart Kruger, J and Chawla,
L, 2002 and Clements, J 2004

Co m m u n i t i e s f o r C h i l d W e ll b e i n g V ISI T 1 L ESSON P L AN s

Page 36

Training Resource 1.18.1

Training Resource 1.18.1 “We know something someone doesn’t know”
Make one copy for each participant

“We know something someone doesn’t know”: children speak
out on local conditions in Johannesburg, South Africa

“This article summarises the findings of a four-site study of children’s needs and priorities, part of the process to
transform Grater Johannesburg into a child friendly city. Applying the Growing Up in Cities model, it presents
the voices of 10 to 14 year olds from four diverse but representative areas of the city. For each of these areas,
boys and girls describe their use of their local environments, the places they value or fear, the problems they face
and their own priorities for making Johannesburg a better city. Based on thee children’s experiences, a number of
programme and policy responses are recommended …
… for children in Johannesburg and other cities of South Africa, there is no single urban reality. Yet, one
condition that children in these different areas share is that they are seldom asked how they feel about living
where they do; it is taken for granted that their parents and other adults know how they feel and what they
need.
In 1999, the Greater Johannesburg Metropolitan Council (GJMC) passed a resolution to make Johannesburg
child-friendly, and the mayor signed a partnership agreement with UNICEF to make it a reality …
… Growing Up in Cities (GUIC) is a programme to involve children in evaluating their urban environments
and planning how to improve the conditions of their lives. With the ultimate goal of influencing municipal
policies through the inclusion of children’s perspectives, it seeks to build strong alliances of people committed to
taking action on children’s behalf …
… the four-site study shows an urgent need to hear what children have to say about conditions in their
neighbourhoods. Adults appear complacent about difficulties that children face, but children’s daily experiences
at these four sites, when measured against international qualitative indicators, were cause for alarm. These
neighbourhoods are hostile for children and action is needed on many fronts to realise the goals of a childfriendly city …
… The four sites in Greater Johannesburg were in different geographic and socioeconomic areas: Western
Joubert Park in the inner city, Riverlea Extension, Malvern/Kensington and Pimville. Research used
participatory methods to work with children aged 10 to 14 at these four sites, to enable them to express their
views about their daily living conditions and to offer recommendations for improvements. Key problems that
children identified at each site were documented to enable council officials to consider improvements in these
areas – or, for common problems, to include them in urban planning for the metropolitan area in general …
…At all of the sites, lists were complied of children aged 10 to 14 who lived at different points in the locality
and who represented, wherever possible, varied socioeconomic backgrounds. Once target groups were identified,
potential participants were randomly selected from each gender group and consent was sought from parents and
children themselves. Multiple methods were used. This made it possible to cross-check information: for instance
information obtained from children’s drawings could be verified during group discussions. Children drew
images of their daily routines and of themselves in various settings (home school, neighbourhood). They used
green stickers to show favoured places and red ones to indicate problem areas. Following transect walks (except
in Joubert Park where this was felt to be too dangerous), the children located their homes on a formal map.
Separate gender groups identified and prioritised problem areas. Otherwise, discussions were in mixed gender
groups. Children worked in pairs to draw proposed solutions to problems on small cards; they then stuck these
on relevant places on the formal area map. Children prioritised area improvements by voting with stickers: each
girl placed a red sticker alongside the project she felt it most important to implement and each boy did the same
with a green sticker …
… Commissioning this four-site study was an innovative step in the city government’s efforts to make
Johannesburg child-friendly. However, even when they are consulted and identify problems, children cannot
accomplish change on their own. It is adults who hold the reins of power for urban transformation. To continue
to integrate children’s voices into planning, responsible officials need to set up processes to enable children to
play a routine part in identifying needs, setting priorities and evaluating new development proposals …
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Training Resource 1.18.1

… [Problems and areas of concern identified by children]
•
•
•
•
•
•

Theme 1: Insufficient and unsafe places to play
Theme 2: Pedestrian problems
Theme 3: Public transport
Theme 4: Harassment and public safety
Theme 5: Waste management and littering
Theme 6: Taverns, shebeens and bottle stores …

Summarised from: Swart Kruger, J and Chawla, L, “We know something someone doesn’t know”: children speak
out on local conditions in Johannesburg, in Environment and Urbanisation,Vol 14, No 2, October 2002
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Training Resource 1.18.2

Training Resource 1.18.2 “How crazy can it be?”
Make one copy for each participant

How crazy can it be? An assessment, three years later, of outcomes
from a participatory project with children in Johannesburg,
South Africa
… This study sought to find out how the information from the for site study was distributed after completion
of the report, how seriously it was taken by municipal authorities, and what follow-up action was there to the
children’s recommendations.
To answer these questions, formal open-ended interviews were conducted with local officials, school
representatives and a former researcher in the four site project …
… Selection of children was based on the ease with which they could be traced. A total of twenty children, boys
and girls, were involved, some in individual interviews, some in group discussions. In addition the researcher
visited all four sites, paying particularly close attention to Riverlea, where a number of the original children
turned out to be present, enthusiastic and able to point out key specified sites to the researcher…
… The general feeling among respondents was that the initial study had been a positive experience; school staff
especially felt it was excellent in empowering and transmitting life skills to the children, and in allowing the
community to experience their children in this new light. The children, without exception, were enthusiastic
about the original study despite considerable disillusionment and anger on the part of some that little or nothing
had been done subsequently …
…The children felt that little progress had been made on any of the general issues that were pointed to in all
four sites. Space for play remains a key problem in all four areas. They are still harassed by drunkards, although
in some cases these are now peers as well as elders. Although more buses are available at one site, children still
have to rely on mini bus taxis which they find expensive, often unpleasant and frequently dangerous. Most
children get about on foot and when something s too far to reach by walking, they do not go there. In all
four sites children reported fewer pedestrian problems’ in some cases there were new speed bumps, but for
the most part the improvement appeared due to the fact that the children are older and more capable now.
Perceived improvement with regard to harassment and personal safety also appears to be related to the fact that
the children are now older and more confident – although many children commented, also, that participating
in the study had made them feel empowered ad more confident and aware. The children still consider waste
management to be a serious problem. What improvement has occurred has been due to other initiatives, rather
than to the four site study having made a difference …
… What happened to the study? There was no official distribution of the report. As far as the researcher could
ascertain, it was never officially submitted to the mayoral office by the Child Friendly Cities manager. The local
government departments that might have addressed the issues raised by the children had no knowledge of their
concerns, and since the report was never circulated through official channels, there is no way to gauge what
impact it might have had if it had been circulated. Except for an independent article co-authored by the primary
researcher, this project would be now have completely ‘disappeared.’ …
… The children and school representatives interviewed for this review said that not only had they never received
the expected letter of thanks and follow-up from the mayor’s office or CFCI manager, that that they had not
had any communication or interaction with any of the authorities involved in the study subsequently, with the
exception of the researchers.”
Summary of Explanations and Accountability
• Restructuring in the Mayors office
• Project manager didn’t hand the project over to anyone
• General lack of delivery of projects
• Possible that there was a lack of capacity for working with children
• No one had direct accountability for the project
Summarised from: Clements, J, How crazy can it be? An assessment, three years later, of outcomes from
a participatory project with children in Johannesburg, in Integrating Children’s Environmental Rights into
Municipal Action, Save the Children Sweden, 2004

Co m m u n i t i e s f o r C h i l d W e ll b e i n g V ISI T 1 L ESSON P L AN s

Page 39

Module 1.19

Module 1.19: Principles of working with children
Objective:

By the end of this session the participants will be able to:
•	Understand some of the key principles of working with children

Materials:

Slides 52, Training Resource 1.19.1 “Principles of Working with Children Handout”

Time:

20 min

Steps

1.
2.
3.
4.

Show Slide 52.
LIVELY LECTURE: Working with children is different to working with adults. We have a
responsibility to take our work with children seriously and work with them in a professional
manner
Give all participants a copy of Training Resource 1.19.1 “Principles of Working with Children
Handout”
Ask someone to read it aloud

ASK PARTICIPANTS to comment on this list and add things if appropriate
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Training Resource 1.19.1

Training Resource 1.19.1 “Principles of Working with Children Handout”
When working with children it is important to keep the following principles in mind:

• Children must be informed about the objectives, the process and the end use of the PLA so
that valid consent to participation can be obtained. Children have the right to choose whether
to participate or not
• The consent of parents or guardians should be sought where appropriate or where there is
a legal requirement (be aware of the fact that there are circumstances that children would
prefer their parents do not know of their involvement)
• We must be aware that getting the child’s trust (and consent) might take time and should not
be rushed
• We should create an atmosphere whereby children have opportunities to remain quiet or
leave should they wish
• Children and facilitators need to agree on confidentiality at the beginning of the A&D process
•	Seek a place where children cannot be overheard by adults who may have power over them,
but can be observed by adults so they know that they are safe
•	Ensure child protection during and after the A&D process for the children involved in the
process
•	Be aware that the poorest children might be reluctant to participate because of their clothing
or other social reasons
• Facilitators must be clear about who is a child a youngster and an adult in the culture in which
the A&D is done (In the Lao context children are often considered to be of the age of 1-15
years)
•	It is important to be aware that a lot of PLA tools can only be effectively be used with older
children (age 12-15years)
•	Be aware that children can have a very short concentration span. Therefore it might be
necessary to have breaks if children get bored or tired
•	If children are not enjoying the method, stop and adapt the method.
•	Be aware that there are different levels of power within groups of children
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Module 1.20

Module 1.20: Child Focus
Objective:

By the end of this session the participants will be able to:
•	Understand what Child Focus is and how it relates to WVL’s work

Materials:

Slide 53, Training Resource 1.20.1 “Make these activities child focussed”, Training
Resource 1.20.2 “Suggested answers: Make these activities child focussed”

Time:

30 min

Steps

1.

2.
3.

Show Slide 53.
LIVELY LECTURE: Child Focus does not necessarily mean that children have to be directly
involved in every activity. It just means that every activity should directly benefit children and have
been designed with the wellbeing of children in mind. This can include:
• Conducting activities that DIRECTLY benefit children
•	Seeing things from a child’s point of view
•	Including children in the planning and implementation of projects
•	Encouraging families for a better life for their children. See slide comment 53.
•	Improving the situation of whole families to give children a better life
It is important to remember that child focussed activities must DIRECTLY benefit children.
Split participants into groups of 2 – 5. Give each group a copy of the cards from Training Resource
1.20.1 “Make these activities child focussed”.
ASK PARTICIPANTS to decide which activities are child focussed. For those activities that are
not child focussed, change these activities or add information to make them child focussed. Tell
groups they have 15 minutes. Give them a warning at 13 minutes and 14 minutes that they have 1
minute left.
Ask each group to share their findings with the whole group. Discuss why these activities are child
focussed and which ones are not. Discuss how to make those that are not child focussed, child
focussed.

Notes for Trainer:
Use Training Resource 1.20.2 “Suggested answers: Make these activities child focussed” as a reference for what
participants could answer – answers should not be limited to these suggested
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Training Resource 1.20.1

Training Resource 1.20.1 “Are these activities child focussed?”
Make one copy for every participant
Instructions:

•	Read every activity
•	Decide whether it is child focussed or not
•	If it is not child focussed, add or change things to make it child focussed
Check to see if this activity
is child focussed

Child
focussed?

Activity 1

Children write and perform a play
for everyone in the village about
preventing domestic violence
through reducing drunkenness

Activity 2

Women learn how to grow and
cook a wide range of vegetables
in their gardens to improve
the nutrition of everyone in
their family

Activity 3

Men build a bridge over the river
so that they can access their rice
fields more easily

Yes

Activity 4

Village Health workers are trained
about how to treat diarrhoea

Yes

Activity 5

Village Development Committee
is trained on how to conduct
good village record keeping

Yes

What would make this activity
(more) child focussed?

Yes
No

Yes
No

No

No

No
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Training Resource 1.20.2

Training Resource 1.20.2 “Are these activities child focussed?”
This is a reference for the trainer only

Check to see if this activity
is child focussed

Child
focussed?

What would make this activity
(more) child focussed?

Yes

Children write and perform a play for
everyone in the village about preventing
domestic violence that affects children
through reducing drunkenness

Activity 1

Children write and perform a play
for everyone in the village about
preventing domestic violence
through reducing drunkenness

Activity 2

Women learn how to grow and
cook a wide range of vegetables
in their gardens to improve
the nutrition of everyone in
their family

Yes

Women learn how to grow and cook a
wide range of vegetables in their gardens
to improve the nutrition of everyone in their
family, especially children

Activity 3

Men build a bridge over the river
so that they can access their rice
fields more easily

No

Men build a bridge over the river so that
they can access their rice fields more easily,
and makes river crossings safer for children

Activity 4

Village Health workers are trained
about how to treat diarrhoea

No

Village Health workers are trained
about how to treat diarrhoea which is a
dangerous health threat to young children

Activity 5

Village Development Committee
is trained on how to conduct
good village record keeping

No

Village Development committee is trained
on how to conduct good village record
keeping, including birth registration of all
children and education enrolment rates
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Module 1.21

Module 1.21: Principles of working with the community
Objective:

By the end of this session the participants will be able to:
•	Have an overview of the principles used by WVL staff when working in the
village

Materials:

Slides 54, 55

Time:

10 min

Steps

1.
2.

Show Slide 54.
LIVELY LECTURE: When we work with the community, there are some principles we follow to
make sure that we work effectively and ethically.
Show slide 55. Read slide:
• Facilitation
•	Group size and composition
•	Group dynamics
• Location and sitting arrangements
•	Attitude towards participants
• Timing
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Module 1.22

Module 1.22: What is facilitation?
Objective:

By the end of this session the participants will be able to:
•	Understand the principles of facilitation and what makes a good facilitator

Materials:

Slide 56, Pieces of coloured card or post-it notes, A0 paper, coloured pens, Training
Resource 1.22.1 “What do good facilitators do?”

Time:

30 min

Steps

1.
2.
3.
4.
5.
6.

Show Slide 56.
ASK PARTICIPANTS: What is facilitation?
ELICIT: Guiding discussions, meetings or training to make it more effective
Split participants into groups of 2 – 5. Give each group 10 - 20 pieces of coloured card or post-it
notes.
ASK PARTICIPANTS to think about one person they think is a very good facilitator. Ask them to
talk about the special competencies of that person and write them down in points – one on each
card. Tell the groups that they have 10 minutes. Give the groups a warning at 8 minutes and when
they have 1 minute left
Ask the groups to choose the top 10 points of a good facilitator

Ask the groups to present their cards and stick them onto the A0 sheet at the front of the room
Sort the cards so you have a list of characteristics. Encourage everyone of debate and make
comments
Give all participants Training Resource 1.22.1 “What do good facilitators do?” Ask them to check
this list and add anything that was mentioned on the list on the wall that is not on the handout.

Source: Adapted from Kirchmann 2004
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Training Resource 1.22.1

Training Resource 1.22.1 “What Do Good Facilitators Do?”
Make one copy for each participant

What Do Good Facilitators Do?
Ask questions and listen actively

•	Ask questions to get information, clarify situations and opinions, encourage people’s
participation, manage group processed, raise people’s awareness or enhance the learning
process
•	Ask open questions: Who, what, when, where, why, how
•	Use questions to foster analytical thinking: Strong points? Weak points? So, what is the
conclusion?
• Listen actively
•	Give feedback and invite participants to give feedback
Moderate the group discussion

• Clarify with the group their task or objective
• Pick up contributions from the group and help structure different ideas
•	Encourage quieter members, especially women, to give their ideas and encourage the group
to take them seriously
• Mediate conflicting positions
•	Guide participatory decision making
•	Use different methods for visualization eg small cards, pictures, A0 paper, black board etc
• Help the group to define conclusions and/or action plans
Contribute technical knowledge

•	Identify what technical knowledge is demanded by the farmers
•	Give examples or practical demonstrations
•	As for local knowledge and how it might be integrated
• Prepare handouts that are easily understood
•	Don’t impose your ideas. Offer your knowledge as a contribution to the learning process.
Convey empathy

•	Show your full respect
• Listen actively to people’s experiences and needs
• Try to understand view points, feeling and situation in an attentive manner
•	Give positive and helpful feedback
•	Be respectful of and interested in their local experiences
•	Build mutual understanding and trust. Encourage participants to respect comments and points
of view of everyone, especially of quieter group members. This is the most important aspect
of facilitation.
	Kirchmann, Klaus, Training Package for VDP/CDP:
Complete set of training manuals and guidelines
for Village and Commune Development Planning,
GTZ Vietnam, Agricultural Publishing House,
Hanoi, November 2004
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Module 1.23

Module 1.23: Facilitation practice
Objective:

Materials:
Time:

By the end of this session the participants will be able to:
•	Understand the transformational goals of facilitation
• Facilitate a group of people in the PLA context
Slides 58, 59, Training Resource 1.23.1 “Role Play 1”, Training Resource 1.23.1
“Role Play 2”
1hr

Steps

1.

2.
3.
4.
5.

Show Slide 57.
LIVELY LECTURE: You will remember that our developmental approach is Transformational
Development. Facilitation plays an important role in this by doing the following: (Read slide)
•	Improved relationships
•	Increased self worth
•	Increased awareness of each other (skills, abilities)
•	Respect
•	Improved interpersonal communication skills (listening etc)
• Change in behaviour towards each other
• Caring for each other
Show slide 58. Split participants into 4 groups. Explain that each group is going to practice
facilitation by conducting a role play. Each group must choose two facilitators, and the participants
Group 1 & 2 will do Role Play 1. Give them Training Resource 1.23.1 “Role Play 1”. Tell Group 1 &
2 to imagine that they are in a meeting of adults who are deciding whether to build a bridge over
the creek or whether to put a new roof on the health centre. There are people who are very
passionate about both sides, but the village can only afford to do 1
•	Group 1: Show what happens when the facilitator is very bad (exaggerate)
•	Group 2: Show what happens when the facilitator is very good (exaggerate)
Show Slide 59. Group 3 & 4 will do Role Play 2. Give them Training Resource 1.23.1 “Role Play 2”.
Tell Group 3 & 4 to imagine that they are in a meeing with a group of children. They are trying
to find out what they like and don’t like about their village. The children range in age from 7 – 15.
The youngest ones have very different ideas to the older ones. But the older ones dominate. Boys
dominate the girls
•	Group 3: Show what happens when the facilitator is very bad (exaggerate)
•	Group 4: Show what happens when the facilitator is very good (exaggerate)
After each role play, ASK PARTICIPANTS to discuss what was good and what was bad in each
case. Refer to Training Resource 1.22.1 “What do good facilitators do?”
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Training Resource 1.23.1

Training Resource 1.23.1 “Role Play 1”
Make 1 copy for Group 1 and 1 copy for Group 2

Role Play 1: Adults
Imagine that you are in a meeting with adults who are deciding whether to build
a bridge over a creek or whether to put a new roof on the health centre. There are
people who have very strong opinions about both options but the village can only
afford to do 1
• Group 1: Show what happens when the facilitator is very bad (exaggerate)
• Group 2: Show what happens when the facilitator is very good (exaggerate)

Role Play 1: Adults
Imagine that you are in a meeting with adults who are deciding whether to build
a bridge over a creek or whether to put a new roof on the health centre. There are
people who have very strong opinions about both options but the village can only
afford to do 1
• Group 1: Show what happens when the facilitator is very bad (exaggerate)
• Group 2: Show what happens when the facilitator is very good (exaggerate)

Co m m u n i t i e s f o r C h i l d W e ll b e i n g V ISI T 1 L ESSON P L AN s

Page 49

Training Resource 1.23.2

Training Resource 1.23.2 “Role Play 2”
Make 1 copy for Group 1 and 1 copy for Group 2

Role Play 2: Children
Imagine that you are in a meeting with a group of children. You are trying to find
out what they like and don’t like about their village. The children range in age
from 7 – 15. The youngest ones have very different ideas to the older ones. But the
older ones dominate. Boys dominate the girls
• Group 3: Show what happens when the facilitator is very bad (exaggerate)
• Group 4: Show what happens when the facilitator is very good (exaggerate)

Role Play 2: Children
Imagine that you are in a meeting with a group of children. You are trying to find
out what they like and don’t like about their village. The children range in age
from 7 – 15. The youngest ones have very different ideas to the older ones. But the
older ones dominate. Boys dominate the girls
• Group 3: Show what happens when the facilitator is very bad (exaggerate)
• Group 4: Show what happens when the facilitator is very good (exaggerate)

Co m m u n i t i e s f o r C h i l d W e ll b e i n g V ISI T 1 L ESSON P L AN s

Page 50

Module 1.24

Module 1.24: Group size and composition, group dynamics, group
location and sitting arrangements
Objective:

By the end of this session the participants will be able to:
•	Understand what makes good group size and composition
•	Have been introduced to the sample selection method that is used in the PLA
(details will be learned later)
• Understand some ways to mediate difficult group dynamics
•	Understand important points of group location and sitting arrangements

Materials:

Slides 60 - 62, A0 sheet, coloured pens

Time:

20 mins

Steps

1.
2.
3.
4.
5.
6.
7.
8.

Show Slide 60.
ASK PARTICIPANTS: What is happening in this picture? What are the good points and bad points
about this group size and composition?
ASK PARTICIPANTS: Who should be in the groups we work with in the village?
ELICIT: Everyone on the list prepared in Module 1.10.
LIVELY LECTURE: Groups should have 8 – 10 people in them to allow for proper participation of
all group members.
LIVELY LECTURE: In the PLA there are two special tool for choosing participants. First we do a
Vulnerability Ranking to identify people of different vulnerability levels so we can include a cross
section of people, then we do a Sample Selection, in which we select 5 groups that we will work
with throughout the process. There will be a mens, womens, boys, girls and teenagers group.
We will learn in detail how to do this later.
Show Slide 61.
ASK PARTICIPANTS: What is happening in this picture? What could you do to help mediate this
situation?
ASK PARTICIPANTS: What are some other things that are important to take into consideration
in regards to group dynamics?
ELICIT:
•	Make sure all group members have the chance to contribute to the discussions
•	Make sure decisions are made by the group on the basis of consensus or voting
•	Be aware that among children there are dominant group members who might limit the
involvement of others
Show Slide 62:
ASK PARTICIPANTS: What is happening in this picture? What are the good and bad things in
relation to location and sitting arrangements?
ASK PARTICIPANTS: How should you arrange groups?
ELICIT:
•	Always sit in a circle
• Choose a location where the group will not be bothered by other people and is big and
comfortable enough for the whole group to sit down
•	If it is a children’s group, make sure they are somewhere they can’t be easily distracted,
but that adults can see them so that they know they are safe
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Module 1.25

Module 1.25: Attitude and behaviour and timing
Objective:

By the end of this session the participants will be able to:
•	Understand what attitude and behaviour is most productive and appropriate
when working in the village
•	Understand what timing is most productive

Materials:

Slides 63, 64, 65, 66

Time:

20 mins

Steps

1.
2.
3.
4.
5.

Show Slide 63.
ASK PARTICIPANTS: What is happening in this picture? What are the good points and bad points
about what the facilitator is doing?
Show Slide 64.
ASK PARTICIPANTS: One facilitator is doing a good job, one facilitator is doing a bad job. What
are they doing bad or well?
Show Slide 65.
ASK PARTICIPANTS: One facilitator is doing a good job, one facilitator is doing a bad job. What
are they doing bad or well?
Show Slide 66.
ASK PARTICIPANTS: What is happening in this picture? Why can’t the facilitator find anyone to
participate?
ASK PARTICIPANTS: What are some important things to take into consideration in regards to
timing?
ELICIT:
•	Ask community members what is the most convenient time for them
•	Don’t allow sessions to take too long as people may have short attention spans and have
other things they have to do
•	Do sessions at different times of the day or week for different groups if necessary (eg
women in the evenings when their work is finished)
• Try not to take children out of school
• Take seasonal issues into consideration. For example is it harvest time?
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Module 1.26: Note taking
Objective:

Materials:
Time:

By the end of this session the participants will be able to:
•	Understand why continuous note taking is important
•	Know some key techniques for note taking
Slide 67, 68, coloured cards, coloured pens, A0 paper, Training Resource 1.26.1
“Handout on Principles of Working with the Community”
20 mins

Steps

1.
2.

3.

Show Slide 67.
ASK PARTICIPANTS: What is happening in this picture?
ASK PARTICIPANTS: What are some things you can do to take good notes? Write ideas on A0
paper at the front of the room as they are called out
ELICIT:
• Take photos of every tool so you have a record. Make sure all the writing and pictures
can be seen clearly in the photo
•	Have one facilitator and one note taker so that the note taker has enough time to take
good notes
• Ask the ‘key questions’ as specified in the instructions for the tools (there will be more
on this later)
• Check notes at the end of the day and fill in any gaps
Show Slide 68. Give each participant a copy of Training Resource 1.26.1 “Handout on Principles of
Working with the Community”
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Training Resource 1.26.1

Training Resource 1.26.1 “Handout on Principles of Working with the Community”
Make one copy for each participant

Principles of Working with the Community
Group Composition

•	All different types of people should participate including men, women, boys, girls, teenagers,
elderly people, vulnerable people and disabled people
•	Groups should have 8 – 10 people in them to allow for proper participation of all group
members.
• The PLA uses Vulnerabilty Ranking and Sample Selection to identify the people who will
participate in the PLA
• There are 5 groups that will participate in the PLA mens, womens, boys, girls and
teenagers groups
Group Dynamics

•	Make sure all group members have the chance to contribute to the discussions
•	Make sure decisions are made by the group on the basis of consensus or voting
•	Be aware that among children there are dominant group members who might limit the
involvement of others
Group Location and Sitting Arrangements

•	Always sit in a circle
• Choose a location where the group will not be bothered by other people and is big and
comfortable enough for the whole group to sit down
•	If it is a children’s group, make sure they are somewhere they can’t be easily distracted,
but that adults can see them so that they know they are safe
Attitude and Behaviour

•	Be friendly
•	Include all people in the activity or conversation
•	Don’t lecture – have participants do the thinking and answer questions
• Listen – don’t spend the whole time taking notes
• Follow good facilitation principles
Timing

•	Ask community members what is the most convenient time for them
•	Don’t allow sessions to take too long as people may have short attention spans and have
other things they have to do
•	Do sessions at different times of the day or week for different groups if necessary
(eg women in the evenings when their work is finished)
• Try not to take children out of school
• Take seasonal issues into consideration. (eg is it harvest time?)
Note Taking

• Take photos of every tool so you have a record. Make sure all the writing and pictures can be
seen clearly in the photo
•	Have one facilitator and one note taker so that the note taker has enough time to take
good notes
• Ask the ‘key questions’ as specified in the instructions for the tools (there will be more on
this later)
• Check notes at the end of the day and fill in any gaps
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Module 1.27: Introduction to Participatory Learning and Action (PLA)
Objective:

By the end of this session the participants will be able to:
•	Understand what PLA is and why it is useful to WVL

Materials:

Slides 69, 70, 71, 72, 73, 74, 75, Training Resource 1.27.1 “DVD of Conducting PLA
in Laos”

Time:

1 hr

Steps

1.
2.

Show Slide 69. Show Training Resource 1.27.1 “DVD of Conducting PLA in Laos”
(OR use Slide 70 or 71)
ASK PARTICIPANTS: Who has heard of Participatory Learning and Action (PLA) or Participatory
Rural Appraisal (PRA)? What is it?
ELICIT: A set of tools that allows you to:
a.	Gather information and conduct planning with community members
b.

Learn together (as opposed to ‘taking’ information from someone)

c.

Facilitator stands back and lets people come up with the answers themselves

d.

3.
4.

Community members come up with solutions themselves after understanding their
own situations better
Show Slide 72.
LIVELY LECTURE: What is a Participatory Learning and Action approach (PLA)? It is a process in
which we and the community learn about their context, needs and opportunities and do develop
activities to improve their development situation and to increase their empowerment.
Show Slide 73.
LIVELY LECTURE: What are the strengths of PLA?:
• Communities identify their own needs, opportunities and activities
• Communities learn about their own abilities and opportunities
• Communities make their own plans
•	Subsequent activities are relevant and sustainable
• Communities are empowered

5.
6.

LIVELY LECTURE: As the day progresses, we will learn the practicalities of conducting PLA
including learning how to use the tools
Show Slide 74.
LIVELY LECTURE:
• PLA approaches highlight the know-how and abilities of the poor
• PLA approaches use different methods including visualisation, individual and group
interviews and group work
•	Objective is to get input from as many stakeholders as possible – multiple perspectives
• PLA approaches are flexible in nature yet follow structured analyisis
• PLA provides recognition that a complex situation can only be understood through group
reflection and analysis
• The participatory process leads to discussions about change and changes the way people
see things and their willingness to consider action towards change

7.

Show Slide 75. ASK PARTICIPANTS: Who should be involved in PLA?
ELICIT: People identified in Module 1.10 (the A0 list should still be on the wall)
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Training Resource 1.27.1

Training Resource 1.27.1 “DVD of Conducting PLA in Laos”
This video is embedded in Slide 70. If this does not work, it is included on a .wmv file on the CD-ROM
attached to these materials.
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Module 1.28: How does PLA help empowerment and what is the
timing for conducting the PLA?
Objective:

By the end of this session the participants will be able to:
•	Understand why PLA is fundamental to the empowerment process

Materials:

Slides 76, 77, 78, 79, 80, copy of PLA Guidelines for every participant

Time:

20 mins

Steps

1.
2.

Show Slide 76.
LIVELY LECTURE: PLA is not just about gathering information but about learning together.
When we both learn and the community is able to identify their own development opportunities
and activities, that is an important factor in empowerment.
ASK PARTICIPANTS: How can the PLA process lead to empowerment.
ASK PARTICIPANTS to call out and write answers on an A0 sheet.
ELICIT:
• People identifying own abilities, problems, opportunities, needs, solutions
• People learning to do the PLA process themselves, people seeing possibilities and having
hope, being able to dream, people eventually being able to drive their own development
process

3.
4.
5.
6.

Show Slide 77.
ASK PARTICIPANTS: Where does PLA fit onto the Ladder of Participation?
Show Slide 78.
LIVELY LECTURE: Why are we conducting PLA?
• To gather the information to design the new ADPs
• To make Village Development Plans
• To begin the empowerment process
• Community mobilisation
Give participants a copy of the Guidelines. Explain what they are. Explain that we will learn about
them in detail when we learn how to do the tools.
Show Slide 79.
LIVELY LECTURE:
Research Questions:
• What are the issues, needs and resources that impact the well-being of children in this
village?
• Who are all the vulnerable groups living in the community and who are the stakeholders
• What resources and skills can the community access?

7.

Show Slide 80. Read Slide: “Three PLA Visits”
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Module 1.29: Reporting and analysis
Objective:

Materials:

Time:

By the end of this session the participants will be able to:
•	Understand why reporting is so important to the success of the PLA and
know some techniques for how to do it
•	Understand why analysis is so important to the success of the PLA and know
some techniques for how to do it
Slides 81 - 84, copy of PLA Reporting Template for every participant, copy of PLA
Analysis Template (if separate from Reporting Template), Training Resource 1.29.1
“Livelihoods Framework Sorting Game: Cards”, Training Resource 1.29.2 “Livelihoods
Framework Sorting Game: Headings”, Training Resource 1.29.3 “Livelihoods
Framework Sorting Game: Answers”
1 hr

Steps

1.
2.
3.

4.
5.
6.

Show Slide 81.
LIVELY LECTURE: There is no point in doing PLA activities unless we capture the information
that we have learned. This has been made easier because there is a set of reporting templates.
These templates help you record the information generated by each too, the discussion
surrounding each tool and the analysis
Give participants a copy of PLA Reporting Template. Explain that we will practice using it in detail
during the training.
Show Slide 82.
LIVELY LECTURE: At the end of every PLA visit in every village, we spend at least a day working
together to complete the reporting. Why do we do reporting as we go along and not wait until
the end when we have finished everything?
ELICIT:
• To make sure we are on the right track
• So we can fill in the gaps
• To save time
• To make sure everyone participates so that information is not lost
Show only heading of Slide 83.
ASK PARTICIPANTS: What is the difference between record keeping and analysis?
ELICIT:
•	Analysis is not a record of what happened but the conclusions you can draw from what
happened
Direct participants to Cumulative Livelihoods Analysis Template in the Reporting Template.
LIVELY LECTURE: This analysis template is cumulative. Every time you complete the reporting
for a tool, you must look at the Analysis Template and fill in as much information as possible.
Not every section will be relevant for every tool, and some tools will come up with information
already found through using other tools. Only fill in the relevant boxes.
LIVELY LECTURE: You will see in the Analysis Template that one of the key things to be analysed
are the types of resources available to the community. Traditionally, we think of ‘resources’ as
being financial of physical things such as money or buffalos. However, there are many more types
of resources, and it is important to identify each of these. To do this we use the Livelihoods
Framework. This is a framework that was developed by DFID to help understand the crosssectoral and integrated nature of life.
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7.

8.
9.

Show Slide 84:
LIVELY LECTURE continued: The Livelihood Framework is a way of understanding the cross
sector nature of resources and activities in the community. It is important because we think about
things, people behaviour and beliefs. The five types of capital, that are considered are:
•	Human
• Physical
•	Natural
•	Social/Spiritual
• Financial
Split participants into groups of 2 – 5. Give each group a copy of the cards from Training Resource
1.29.1 “Livelihoods Framework Sorting Game: Cards” Training Resource 1.29.2 “Livelihoods
Framework Sorting Game: Headings”.
ASK PARTICIPANTS to sort the Cards under the relevant Headings (Human, Physical, Natural,
Social/Spiritual and Financial). Tell groups they have 15 minutes. Give them a warning at 5 minutes
and 4 minutes that they have one minute left.
Ask groups to share their results. Where answers differ from group to group, discuss the
differences. Add more resources if necessary. Answers can be found in Training Resource 1.29.3
“Livelihoods Framework Sorting Game: Answers”
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Training Resource 1.29.1

Training Resource 1.29.1 “Livelihoods Framework Sorting Game Cards”
Make one copy per group. Cut cards along dotted lines

Labour force

Secondary school
building

Strong social unity

One person is a
carpenter

Hand tractor

Grazing land

Some people speak
english

Looms

Forest/wood

Goat raising group

Savings

River

Some people believe
in ancestor spirits

Village bank

Hand pump

Rice fields

Knowledge about
fish farming

Electricity

Fish/crabs

Two trained village
health workers

Good road to town

Sand/stones

People offer advice
and support to poor
households

Village development
fund

Temple
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Training Resource 1.29.2

Training Resource 1.29.2 “Livelihoods Framework Sorting Game Headings”
Make one copy per group. Cut out along dotted lines. Cards should be sorted under these headings.

Human Capital/
Resources

Physical Capital/
Resources

Natural Capital/
Resources

Social/spiritual
Capital/Resources

Financial Capital/
Resources
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Training Resource 1.29.3

Training Resource 1.29.3 “Livelihoods Framework Sorting Game: Answers”
This resource is a reference guide for the facilitators – no need to make copies for participants
Human Capital
Labour force
One person is a carpenter
Some people speak English
Goat raising group
Knowledge about fish farming
Two trained Village Health Workers
Physical Capital
Secondary school village
Hand tractor
Looms
Hand pump
Electricity
Good road to town
Natural Capital
Rice fields
Fish/Crabs
Sand/Stones
Grazing land
Forest/wood
River
Social/Spiritual Capital
Some people believe in ancestor spirits
People offer advice and support to poor households
Temple
Strong social unity
Financial Capital
Savings
Village bank
Village development fund
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Module 1.30: Facilitation Practice Report Card
Objective:

By the end of this session the participants will be able to:
•	Use the Facilitation Practice Report Card to assess people practicing
facilitation whilst learning how to conduct the PLA tools

Materials:

Slides 85, Training Resource 1.30.1 “Facilitation Practice Report Card”

Time:

10 min

Steps

1.
2.
3.

Show Slide 85.
LIVELY LECTURE: The next thing we are going to do is learn how to use the PLA tools. When we
practice using them, we will also practice facilitating. Every time we practice a tool, two people
will pretend to be facilitators and the other people in the group will pretend to be community
members. The people who are pretending to be community members will give the practicing
facilitators feedback on their skills by filling in a Facilitation Practice Report Card
Give participants a copy of Training Resource 1.30.1 Facilitation Practice Report Card
LIVELY LECTURE: Remember from our work on Facilitation, there are important characteristics
of a facilitator. (Point to poster on wall from that module). The criteria we are going to use are:
•	Ask questions and listen actively
•	Moderate the group discussion
• Contribute technical knowledge
• Convey empathy
•	General constructive comments
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Training Resource 1.30.1

Training Resource 1.30.1 “Facilitation Practice Report Card”
Make one copy for each participant for each tool that will be done during the training

Facilitation Practice Report Card
Name of Tool:
Name of facilitator:
Please give a score out of 10 for the following criteria:

Ask questions and listen actively

1

2

3

4

5

6

7

8

9

10

Moderate the group discussion

1

2

3

4

5

6

7

8

9

10

Contribute technical knowledge

1

2

3

4

5

6

7

8

9

10

Convey empathy

1

2

3

4

5

6

7

8

9

10

Please give some general
constructive comments:
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Module 1.31: Daily feedback
Objective:

By the end of this session the participants will be able to:
•	Explain what daily feedback is and why it is useful
• Provide feedback

Materials:

Slide 86 , Training Resource 1.31.1: Daily Feedback Form

Time:

15 minutes

Steps

1.
2.
3.
4.

LIVELY LECTURE: Learning should be about sharing experiences, and the trainer is also learning
during the training experience. Giving feedback allows the trainer to learn about the programme
that is being taught and to adjust the programme where necessary to meet the needs of the
trainees.
Show slide 86. Hand out a feedback form to each participant. Tell them not to write their name
on the top. Ask them to fill in all the multiple choice questions and to please make written
comments if they can. Go through the form in detail if necessary.
Collect the questionnaires and analyse them after the participants have left
Inform the participants of a summary of feedback at the start of the next session. Ask for
clarification or suggestions if necessary.

Trainer Notes:
This exercise should be done on every day of training. It is important for the trainer to take note of the
feedback every day and to do his or her best to adjust the training to meet the needs of the participants as
they have indicated
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Training Resource 1.31.1

Training Resource 1.31.1: Daily Feedback Form
Make one copy for every participant for every day of training

Feedback Form
Day of Training:
Please circle the statement that is most true for you in regards to today’s training:
1

Relevance to
my work

2

3

4

5

Not Relevant

Partially
Relevant

Somewhat
Relevant

Relevant

Very Relevant

Not Interesting

Partially
Interesting

Somewhat
Interesting

Interesting

Very Interesting

Clarity of Delivery

Very Unclear

Unclear

Somewhat
Unclear

Clear

Very Clear

Understandability

Do Not
Understand

Difficult to
Understand

Somewhat
Difficult to
Understand

Understandable

Very
Understandable

Personal Interest

What did you like about today’s
training?

What didn’t you like about today’s
training?

What suggestions do you have to
make the training better?

Other Comments
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End of Day 2

Module 1.32

Module 1.32: Revision of Day 2 – Mind Map
Objective:

By the end of this session the participants will be able to:
•	Remember and reinforce the topics covered yesterday
•	Be thinking about previous topics in preparation for the upcoming topics

Materials:

Slides 87, A0 Paper, Markers – lots of colours

Time:

20 mins

Steps

1.
2.
3.
4.
5.
6.
7.

Show Slide 87.
LIVELY LECTURE: We will spend 20 minutes revising yesterday’s workshop.
ASK PARTICIPANTS who has done a Mind Map before. If someone knows how to do them, ask
them to explain and ask them to draw an example. If not, follow the steps below.
Draw an example of a Mind Map as you explain what to do. Encourage participants to use as many
colours, pictures and shapes as possible. Emphasise the importance of showing the links between
concepts. Emphasise that it is best to try to do it from memory first, but that it is okay to look
back on notes.
LIVELY LECTURE: Write down the central idea or theme from yesterday in the middle of your
paper. Around it, write down related topics or ideas that we talked about. Draw lines/squiggles
etc to show how these topics or ideas connect with each other. Also write down topics-withintopics. Try to use the whole page and use lots of colours and pictures.
Split participants into groups of 2 – 5. Tell groups they have 10 minutes. Give them a warning at 5
minutes and 4 minutes that they have 1 minute left.
Post all Mind Maps on the wall and leave until the end of the session.
Ask one group to present their Mind Map (a different group will present each day)

This is an example of a mind map:

Trainers Note:
The process of creating a Mind Map is more important than the final product. It is very important that the
groups talk about the relationships between topics/ideas as the conversation helps them remember and
consolidate the things they have learned. It is important to encourage the use of pictures and colours as this
helps stimulate interest and creativity
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Module 1.33

Module 1.33: Visit 1 overview and overview of guidelines
Objective:

By the end of this session the participants will be able to:
• Understand the purpose of the first PLA visit
• Have an overview of what will happen during the first visit of the PLA
•	Understand how the Guidelines work

Materials:

Slides 88, 89, Every participant should already have a copy of the PLA Guidelines and
the Reporting Template

Time:

10 min

Steps

1.
2.
3.
4.
5.
6.
7.

Show Slide 88.
LIVELY LECTURE: Now we are going to learn how to use the PLA tools. These are the things we
are actually going to do with the communities.
LIVELY LECTURE: Everyone take their copy of the Field Guidelines. They are a set of instructions.
You don’t need to memorise anything. Take these Guidelines to the village with you and follow
them step by step. It is extremely important that you do this to make sure that you don’t forget
anything.
Show Slide 89. Direct participants to the first page of the guidelines that has the Visit 1 Purpose
and the time table on it. Physically check that everyone is on the right page by asking them to
show you.
Ask someone to read out the purpose of the Visit.

Ask someone to read out the timetable. Explain that tools must be done in this order
Instruct participants to turn the page to Tool 1: Message 1. Physically check that everyone is on
the right page by asking them to show you.
Explain the sections in each tool ie what each heading means
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Module 1.34

Module 1.34: Visit 1 Tool 1 – Message: 1 Introducing Ourselves
to the Community
Objective:

Materials:
Time:

By the end of this session the participants will be able to:
•	Understand the purpose of Tool 1
• Conduct Tool 1
•	Report Tool 1
•	Understand how the Guidelines and Reporting Template work
Slides 90 - 92, Cards for Message 1; Report Cards for every participant, copy of
Guidelines and Reporting Template for each participant
1 hr

Steps

1.
2.
3.
4.
5.
6.
7.
8.
9.
10.
11.
12.

Show Slide 90.
LIVELY LECTURE: Now we are going to learn how to do the PLA tools that we will be using in
the villages. For this you will need your copies of the Field Guidelines and Reporting Template.
ASK PARTICIPANTS to show their copies of the documents to you (they should already have
these in place from the previous module).
Instruct participants to open their guidelines to Tool 1 – Message 1 (they should already be on
this page from the previous module). Physically check that everyone is on the right page by asking
them to show you. Ask someone to read the Purpose for Tool 1.
ASK PARTICIPANTS: What does this mean? and have them repeat back to you in other words to
ensure they understand the purpose
Show Slide 91. Ask someone to read through the text in the table.
ASK PARTICIPANTS: How do we do this tool? Wait until someone realises that there is a
heading that says ‘How do we do it?’ When they do, encourage them to read the list aloud.
LIVELY LECTURE: Using these guidelines is simple. You just need to read down the list and follow
the instructions one by one. Every tool has an example of what the finished tool should look like,
or of someone conducting the tool.
LIVELY LECTURE: This tool requires a set of cards (show cards). For your information, you will
see a table on the next page that summarises these cards and what is written on them
Separate participants into their field teams. Assign one person to be the facilitator and the other
participants pretend to be community members (do it as a role play). Instruct the facilitator to
practice the tool, using the instructions in the guidelines.
Walk around each of the groups and give them help if they need it.
At the end of the practice, hand out Report Cards to all participants so they can give their
feedback to the facilitator. Give groups time to give feedback to the facilitator
Show Slide 92. ASK PARTICIPANTS to show you their copies of the Reporting Template
ASK PARTICIPANTS to go to the page for Tool 1. Physically check that everyone is on the right
page by asking them to show you.
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13.

14.
15.

LIVELY LECTURE: Recording the results of each tool is extremely important so that the
information can be used by the community and us to plan activities in the future, to write the
assessment and design documents and for accountability and transparency purposes. Reporting
should be done either at the end of each tool or the end of each visit. Don’t fill in the reporting
template as you go as you need to concentrate on what is happening in the tool. You also need
the big picture in order to fill in the tool properly. The big picture doesn’t come until the tool is
finished. Take notes whilst the tool is being conducted, if necessary. Don’t forget to take a photo
of the completed too. In the case of this tool, there may not be anything written to take a photo
of.
Ask all participants to record the results of this activity in their reporting template.
Give participants 10-15 minutes.
ASK PARTICIPANTS: What could you do to make reporting easier?
ELICIT: Take notes, ask questions, listen more
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Module 1.35: Visit 1 Tool 2: Key Informant Interviews
Objective:

Materials:
Time:

By the end of this session the participants will be able to:
•	Understand the purpose of Tool 2
• Conduct Tool 2
•	Report Tool 2
•	Understand how the Guidelines and Reporting Template work
Slides 93 - 95, Report Cards for every participant, copy of Guidelines and Reporting
Template for each participant, copies of the surveys/interview questions for every
participant (in PLA Guidelines)
30 mins

Steps

1.
2.
3.
4.
5.
6.
7.
8.
9.
10.
11.

Show Slide 93. Instruct participants to open their guidelines to Tool 2 – Secondary Data
Collection (Village and District) and Key Informant Interviews. Physically check that everyone is
on the right page by asking them to show you. Ask someone to read the Purpose for Tool 2.
ASK PARTICIPANTS: What does this mean? Have them repeat back to you in other words to
ensure they understand the purpose
LIVELY LECTURE: Remember that you should take these guidelines to the village and follow them
step by step to make sure the tool is done correctly.
LIVELY LECTURE: Tool 2 is to be done in the District and in the Villages, depending on which
survey/interviews you are doing. It is extremely important for these to be complete and accurate
as the Assessment Report will be based on this information and a lot of decisions will be made
based on it. It is okay if this Tool has to be conducted over time so that people can check data
and information that they don’t have directly on hand.
ASK PARTICIPANTS: Who has done a survey before? Ask those people to tell the group how
they did it. Try to encourage the things that are listed in the instructions.
Show Slide 94. Ask someone to read out the text in the table.
ASK PARTICIPANTS: How do we do this tool? Wait until someone realises that there is a
heading that says ‘How do we do it?’ When they do, encourage them to read the list aloud.
LIVELY LECTURE: Using these guidelines is simple. You just need to read down the list and follow
the instructions one by one. Every tool has an example of what the finished tool should look like,
or of someone conducting the tool.
LIVELY LECTURE: This tool requires copies of the surveys. You can find copies in Annex 1 of the
guidelines. You should make copies of these to take to the district and village with you.
Separate participants into their field teams. Assign one person to be the facilitator and the other
participants pretend to be community members (do it as a role play). Instruct the facilitator
to practice the tool, using the instructions in the guidelines. Practice 1 page only. Have the
community members invent answers to the questions so that the facilitator can practice
technique.
Walk around each of the groups and give them help if they need it.
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12.
13.
14.
15.
16.
17.
18.

At the end of the practice, hand out ‘Report Cards’ to all participants so they can give their
feedback to the facilitator. Give participants time to give feedback.
Show Slide 95.
ASK PARTICIPANTS to show you their copies of the Reporting Template
ASK PARTICIPANTS to go to the page for Tool 2. Physically check that everyone is on the right
page by asking them to show you.
LIVELY LECTURE: In the case of this tool, the survey forms are a sort of Record in themselves.
We still need to fill in a Reporting Template, though. This is particularly important in regards
to filling out the Cumulative Livelihoods Framework Template. Remember all surveys must be
included.
Ask all participants to record the results of this activity in their reporting template, including on
the Cumulative Reporting template. Give participants 10-15 minutes.
Check their reporting and give help where required
ASK PARTICIPANTS: What could you do to make reporting easier?
ELICIT: Take notes, ask questions, listen more
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Module 1.36: Visit 1 Tool 3: Historical Time Line
Objective:

Materials:
Time:

By the end of this session the participants will be able to:
•	Understand the purpose of Tool 3
• Conduct Tool 3
•	Report Tool 3
•	Understand how the Guidelines and Reporting Template work
Slides 96 - 100, Report Cards for every participant, copy of Guidelines and Reporting
Template for each participant
1.5 hr

Steps

1.
2.
3.
4.
5.
6.
7.
8.
9.
10.

Show Slide 96. Instruct participants to open their guidelines to Tool 3 – Historical Time Line.
Physically check that everyone is on the right page by asking them to show you. Ask someone to
read the Purpose for Tool 3.
ASK PARTICIPANTS: What does this mean? Have participants repeat back to you in other words
to ensure they understand the purpose
LIVELY LECTURE: Remember that you should take these guidelines to the village and follow them
step by step to make sure the tool is done correctly.
ASK PARTICIPANTS: Who has done an Historical Time Line before? Ask those people to tell the
group how they did it. Try to ELICIT the things that are listed in the instructions.
Show Slide 97. Ask someone to read out the text in the table. Show slide 98.
ASK PARTICIPANTS: How do we do this tool? Wait until someone realises that there is a
heading that says ‘How do we do it?’ When they do, encourage them to read the list aloud.
LIVELY LECTURE: Using these guidelines is simple. You just need to read down the list and follow
the instructions one by one. Every tool has an example of what the finished tool should look like,
or of someone conducting the tool.
Separate participants into their field teams. Assign one person to be the facilitator and the other
participants pretend to be community members (do it as a role play). Instruct the facilitator to
practice the tool, using the instructions in the guidelines. Practice the complete tool using a village
everyone knows well, or the District town as an example.
Walk around each of the groups and give them help if they need it.
At the end of the practice, hand out ‘Report Cards’ to all participants so they can give their
feedback to the facilitator. Give participants time to give feedback.
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11.

Show heading of Slide 99 only.
LIVELY LECTURE: Now that you have practiced doing an Historical Time Line, what are some
of the challenges you think you may face doing this tool in the village? Think carefully about the
different language abilities and cultural situations you may face in different communities.
ELICIT:
•
•
•
•

12.
13.
14.
15.
16.
17.
18.

Culturally different perceptions of time;
Culturally different ways of measuring time;
People may be unable to remember exact years of events;
People may not be familiar with representing time in written form.

Show the rest of Slide 99.
ASK PARTICIPANTS: What can you do to combat these problems?
ELICIT:
•	Use a local calendar and later translate it into a roman calendar
• Ask people to recall events in relation to their own life stages eg “there was a flood when
I was a little boy”. Even if this person doesn’t know how hold he is, you can at least guess
the decade
•	Have people draw/write event in sequence, even it the timeline is not ‘calendar accurate’
Show Slide 100.
ASK PARTICIPANTS to show you their copies of the Reporting Template
ASK PARTICIPANTS to go to the page for Tool 3. Physically check that everyone is on the right
page by asking them to show you.
Ask someone to read out the Reporting Template. Remind participants that they need to fill in
the Reporting Template for Tool 3 AND to fill in any new information that is relevant to the
Cumulative Livelihood Analysis Reporting Template.
LIVELY LECTURE: Remember that it is important for this tool that you take a photo of the
finished timeline for inclusion in the report. You should also record what was said in the
CONVERSATION and DISCUSSION, not just what was written on the paper. Use the answers
from the ‘Key Questions’ to help you do this
Ask all participants to record the results of this activity in their reporting template, including on
the Cumulative Reporting template. Give participants 10-15 minutes.
Check their reporting and give help where required
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Module 1.37: Visit 1 Tool 4: Seasonal Calendar (Optional Tool)
Objective:

Materials:
Time:

By the end of this session the participants will be able to:
•	Understand the purpose of Tool 4
• Conduct Tool 4
•	Report Tool 4
•	Understand how the Guidelines and Reporting Template work
Slides 101-104, Report Cards for every participant, copy of Guidelines and Reporting
Template for each participant
1.5 hr

Steps

1.
2.
3.
4.
5.
6.
7.
8.
9.
10.
11.
12.

Show Slide 101. Instruct participants to open their guidelines to Tool 4 – Seasonal Calendar.
Physically check that everyone is on the right page by asking them to show you. Ask someone to
read the Purpose for Tool 4.
ASK PARTICIPANTS: What does this mean? and have them repeat back to you in other words to
ensure they understand the purpose
LIVELY LECTURE: Remember that you should take these guidelines to the village and follow them
step by step to make sure the tool is done correctly.
ASK PARTICIPANTS: Who has done a Seasonal Calendar before? Ask those people to tell the
group how they did it. Try to ELICIT the things that are listed in the instructions.
LIVELY LECTURE: This tool is optional. It should be done in at least one village when you are
preparing an Assessment Report, but is not vital otherwise. If you have enough time, it is a good
idea to do it because it gives valuable information and is a good tool to encourage discussion.
Show Slide 102. Ask someone to read out the text in the table. Show slide 103.
ASK PARTICIPANTS: How do we do this tool? Wait until someone realises that there is a
heading that says ‘How do we do it?’ When they do, encourage them to read the list aloud.
LIVELY LECTURE: Using these guidelines is simple. You just need to read down the list and follow
the instructions one by one. Every tool has an example of what the finished tool should look like,
or of someone conducting the tool.
Separate participants into their field teams. Assign one person to be the facilitator and the other
participants pretend to be community members (do it as a role play). Instruct the facilitator to
practice the tool, using the instructions in the guidelines. Practice the complete tool using a village
everyone knows well, or the District town as an example.
Walk around each of the groups and give them help if they need it.
At the end of the practice, hand out ‘Report Cards’ to all participants so they can give their
feedback to the facilitator. Give participants time to give feedback.
Show Slide 104.
ASK PARTICIPANTS to show you their copies of the Reporting Template
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13.
14.
15.
16.
17.

ASK PARTICIPANTS to go to the page for Tool 4. Physically check that everyone is on the right
page by asking them to show you.
Ask someone to read out the Reporting Template. Remind participants that they need to fill in
the Reporting Template for Tool 4 AND to fill in any new information that is relevant to the
Cumulative Reporting Template.
LIVELY LECTURE: Remember that it is important for this tool that you take a photo of the
finished timeline for inclusion in the report. You should also record what was said in the
CONVERSATION and DISCUSSION, not just what was written on the paper. Use the answers
from the ‘Key Questions’ to help you do this
Ask all participants to record the results of this activity in their reporting template, including on
the Cumulative Reporting template. Give participants 10-15 minutes.
Check their reporting and give help where required
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Module 1.38: What is the difference between vulnerability and
wealth?
Objective:

By the end of this session the participants will be able to:
•	Explain the difference between Vulnerability and Wealth
•	Understand why we focus on Vulnerability rather than Wealth

Materials:

Slides 105, Training Resource 1.38.1: The Vulnerability Game

Time:

45 mins

Steps

1.
2.
3.
4.
5.

Show Slide 100.
ASK PARTICIPANTS: What is the difference between vulnerability and wealth?
ELICIT: Wealth only has to do with the amount of money or resources people have, vulnerability
refers to how likely they are to be negatively impacted by shocks or disasters
LIVELY LECTURE: To demonstrate this we are going to play a game.

Follow the instructions as per Training Resource 1.38.1: The Vulnerability Game
Remember that the discussions people have during this game are the most important thing.
Encourage lots of talking and debate
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Training Resource 1.38.1: The Vulnerability Game

Instructions:
LIVELY LECTURE: This game will help us see who are the most vulnerable people in the village and whether
wealth and resources are enough to protect you.
Step 1:

Step 2:
Step 3:

Choose 9 people and give them each a ‘People’ describing who they are.
Explain that they should use their imaginations to add other things about
their life and context if they want to.
Read the “Village Context”. Give people a copy of this to help them
remember if you want to
Ask people to stand in a row in the middle of the room. Explain that you
will read out some scenarios and that people should do the following:
• If the person will benefit from this scenario they should take 2
steps forward.
•	If the person will not be affected by this scenario they should
take 1 step forward.
•	If they will by negatively affected they should take 1 step back.

Step 4:

People should justify why they choose to step forward or backward.
The group should discuss and debate this.
Explain that people should take the following things into consideration:
• What resources and support do you have to deal with this
situation?

Step 5:

• To what extent will this scenario affect you?
When the scenarios are finished, see which person is the most ahead and
the most behind. Ask the participants the following questions:
• What is the difference between these two people?
• What were the things that made them more or less vulnerable?
• What role do wealth and resources play in vulnerability?
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The people:
Cut into individual cards and give one card to one person

Baby boy. Has no other
siblings yet. Parents are
farmers, mother sells
weaving. Grandma lives
with them

35 year old female
farmer who has recently
moved to the village with
her family

30 year old male farmer
does not own land.
Has a teenaged son and
daughter

27 year old male farmer
with 4 children under 10
with no wife

25 year old female farmer
who owns land with her
husband. Has three young
children

70 year old woman who
lives with her daughter’s
family

30 year old male farmer
who is blind

17 year old boy who is
about to get married who
has only completed 3
years of primary school
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Village context: Ban Phu
Give 1 copy to each participant

Village context: Ban Phu

Ban Phu is a village in the mountains. The main industry is uplands sticky rice
and the collection of NTFPs. Few families grow enough rice to sell – only enough
for subsistence purposes. The village collects water from a small stream that
usually runs all the time but dries up some years – it is 10 minutes walk from the
village. There is a dirt road that goes past the village to the District Centre, but
there is not much traffic. The village has a VHW, but the nearest health centre is
in the District, 15 km away. Some people have hand tractors, two families have
motorbikes. There is a primary school in the village up to grade 4. Children from
the neighbouring village also attend this school. The teacher doesn’t live in the
village and often doesn’t come to work. Most of the UXO have been cleared from
the area but every now and again, someone finds more. The government is in the
process of allocating land, so some families already own their land.

Village context: Ban Phu

Ban Phu is a village in the mountains. The main industry is uplands sticky rice
and the collection of NTFPs. Few families grow enough rice to sell – only enough
for subsistence purposes. The village collects water from a small stream that
usually runs all the time but dries up some years – it is 10 minutes walk from the
village. There is a dirt road that goes past the village to the District Centre, but
there is not much traffic. The village has a VHW, but the nearest health centre is
in the District, 15 km away. Some people have hand tractors, two families have
motorbikes. There is a primary school in the village up to grade 4. Children from
the neighbouring village also attend this school. The teacher doesn’t live in the
village and often doesn’t come to work. Most of the UXO have been cleared from
the area but every now and again, someone finds more. The government is in the
process of allocating land, so some families already own their land.
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The scenarios:
Make one copy for facilitator to read aloud

A new school teacher comes and doesn’t
miss any days work
There is a drought for one season
Electricity is installed in the village but every
family has to pay a high connection fee
Diarrhoea outbreak hits children in the village
UXO are found in the school grounds
The market price for rice drops
An insect infestation wipes out one of the
main NTFP crops for the year
A trader comes to the village and offers to
buy watermelons if people can grow them. He
gives people seeds
Your house burns down
You hurt your back
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Module 1.39: Daily feedback
Objective:

By the end of this session the participants will be able to:
•	Explain what daily feedback is and why it is useful
• Provide feedback

Materials:

Slide 106 , Training Resource 1.39.1: Daily Feedback Form

Time:

15 minutes

Steps

1.
2.
3.
4.

Show Slide 106.
LIVELY LECTURE: Learning should be about sharing experiences, and the trainer is also learning
during the training experience. Giving feedback allows the trainer to learn about the programme
that is being taught and to adjust the programme where necessary to meet the needs of the
trainees.
Hand out a feedback form to each participant. Tell them not to write their name on the top. Ask
them to fill in all the multiple choice questions and to please make written comments if they can.
Go through the form in detail if necessary.
Collect the questionnaires and analyse them after the participants have left
Inform the participants of a summary of feedback at the start of the next session.
Ask for clarification or suggestions if necessary.

Trainer Notes:
This exercise should be done on every day of training. It is important for the trainer to take note of the
feedback every day and to do his or her best to adjust the training to meet the needs of the participants as
they have indicated
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Training Resource 1.39.1: Daily Feedback Form
Make one copy for every participant for every day of training

Feedback Form
Day of Training:
Please circle the statement that is most true for you in regards to today’s training:
1

Relevance to
my work

2

3

4

5

Not Relevant

Partially
Relevant

Somewhat
Relevant

Relevant

Very Relevant

Not interesting

Partially
Interesting

Somewhat
Interesting

Interesting

Very Interesting

Clarity of Delivery

Very Unclear

Unclear

Somewhat
Unclear

Clear

Very Clear

Understandability

Do Not
Understand

Difficult to
Understand

Somewhat
Difficult to
Understand

Understandable

Very
Understandable

Personal Interest

What did you like about today’s
training?

What didn’t you like about today’s
training?

What suggestions do you have to
make the training better?

Other Comments
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Module 1.40: Revision of Day 1 – Mind Map
Objective:

By the end of this session the participants will be able to:
•	Remember and reinforce the topics covered yesterday
•	Be thinking about previous topics in preparation for the upcoming topics

Materials:

Slides 107, A0 paper, markers – lots of colours

Time:

20 mins

Steps

1.
2.
3.
4.
5.
6.
7.

Show Slide 107.
LIVELY LECTURE: We will spend 20 minutes revising yesterday’s workshop.
ASK PARTICIPANTS who has done a Mind Map before. If someone knows how to do them, ask
them to explain and ask them to draw an example. If not, follow the steps below.
Draw an example of a Mind Map as you explain what to do. Encourage participants to use as many
colours, pictures and shapes as possible. Emphasise the importance of showing the links between
concepts. Emphasise that it is best to try to do it from memory first, but that it is okay to look
back on notes.
LIVELY LECTURE: Write down the central idea or theme from yesterday in the middle of your
paper. Around it, write down related topics or ideas that we talked about. Draw lines/squiggles
etc to show how these topics or ideas connect with each other. Also write down topics-withintopics. Try to use the whole page and use lots of colours and pictures.
Split participants into groups of 2 – 5. Tell groups they have 10 minutes. Give them a warning at 5
minutes and 4 minutes that they have one minute left.
Post all Mind Maps on the wall and leave until the end of the session.
Ask 1 group to present their Mind Map (a different group will present each day)

Trainers Note:
The process of creating a Mind Map is more important than the final product. It is very important that the
groups talk about the relationships between topics/ideas as the conversation helps them remember and
consolidate the things they have learned. It is important to encourage the use of pictures and colours as this
helps stimulate interest and creativity
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Module 1.41: Visit 1 Tool 5: Vulnerability Ranking
Objective:

Materials:
Time:

By the end of this session the participants will be able to:
•	Understand the purpose of Tool 5
• Conduct Tool 5
•	Report Tool 5
•	Understand how the Guidelines and Reporting Template work
Slides 108-112, Report Cards for every participant, copy of Guidelines and Reporting
Template for each participant
1 hr

Steps

1.
2.
3.
4.
5.
6.
7.
8.
9.
10.
11.
12.

Show Slide 108. Instruct participants to open their guidelines to Tool 5 – Vulnerability Ranking.
Physically check that everyone is on the right page by asking them to show you. Ask someone to
read the Purpose for Tool 5.
ASK PARTICIPANTS: What does this mean? and have them repeat back to you in other words to
ensure they understand the purpose
LIVELY LECTURE: Remember that you should take these guidelines to the village and follow them
step by step to make sure the tool is done correctly.
ASK PARTICIPANTS: Who has done a Vulnerability Ranking before? Ask those people to
tell the group how they did it. Try to ELICIT the things that are listed in the instructions.
Remind participants of the Vulnerability Game that they played yesterday.
Show Slide 109. Ask someone to read out the text in the table. Show slide 110 and 111.
ASK PARTICIPANTS: How do we do this tool? Wait until someone realises that there is a
heading that says ‘How do we do it?’ When they do, encourage them to read the list aloud.
LIVELY LECTURE: Using these guidelines is simple. You just need to read down the list and follow
the instructions one by one. Every tool has an example of what the finished tool should look like,
or of someone conducting the tool.
LIVELY LECTURE: This tool is difficult to practice in the training room. It works much better in a
real life situation. The most important thing is to practice defining vulnerability from your own life
experience. You can either rank the people in your group or use families from a village that you
know well. Remember the things we just learned in the previous game.
Separate participants into their field teams. Assign one person to be the facilitator and the other
participants pretend to be community members (do it as a role play). Instruct the facilitator to
practice the tool, using the instructions in the guidelines. Practice the complete tool using a village
everyone knows well, or the District town as an example.
Walk around each of the groups and give them help if they need it.
At the end of the practice, hand out ‘Report Cards’ to all participants so they can give their
feedback to the facilitator. Give participants time to give feedback.
Show Slide 112. ASK PARTICIPANTS to show you their copies of the Reporting Template
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13.
14.
15.
16.
17.

ASK PARTICIPANTS to go to the page for Tool 5. Physically check that everyone is on the right
page by asking them to show you.
Ask someone to read out the Reporting Template. Remind participants that they need to fill in
the Reporting Template for Tool 5 AND to fill in any new information that is relevant to the
Cumulative Reporting Template.
LIVELY LECTURE: Remember that it is important for this tool that you take a photo of the
finished timeline for inclusion in the report. You should also record what was said in the
CONVERSATION and DISCUSSION, not just what was written on the paper. Use the answers
from the ‘Key Questions’ to help you do this
Ask all participants to record the results of this activity in their reporting template, including on
the Cumulative Reporting template. Give participants 10-15 minutes
Check their reporting and give help where required

Note for Trainer:
It is very important to practice defining vulnerability in this exercise. People are likely to think in terms of
wealth and money rather than vulnerability and it is very important for proper facilitation that they understand
the difference in the context. Draw directly on the lessons learned in Module 1.38
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Module 1.42: Visit 1 Tool 6: Sample Selection
Objective:

Materials:
Time:

By the end of this session the participants will be able to:
•	Understand the purpose of Tool 6
• Conduct Tool 6
•	Report Tool 6
•	Understand how the Guidelines and Reporting Template work
Slides 113-117, Report Cards for every participant, copy of Guidelines and Reporting
Template for each participant
1 hr

Steps

1.
2.
3.
4.
5.

Show Slide 113. Instruct participants to open their guidelines to Tool 6 – Sample Selection.
Physically check that everyone is on the right page by asking them to show you. Ask someone to
read the Purpose for Tool 6.
ASK PARTICIPANTS: What does this mean? and have them repeat back to you in other words to
ensure they understand the purpose
LIVELY LECTURE: Remember that you should take these guidelines to the village and follow them
step by step to make sure the tool is done correctly.
ASK PARTICIPANTS: Who has done Sample Selection before? Ask those people to tell the group
how they did it. Try to ELICIT the things that are listed in the instructions.
Show Slide 114.
ASK PARTICIPANTS: Why is it important to have a representative sample and for this sample to
remain consistent?
ELICIT:
•	It means that the most vulnerable voices can be heard
•	Information/data represents multiple points of view
• The perspective of children can be heard
•	Many people can see the relevance of the activities to their lives

6.
7.
8.
9.
10.
11.

Show Slide 115. Ask someone to read out the text in the table. Show slide 116.
ASK PARTICIPANTS: How do we do this tool? Wait until someone realises that there is a
heading that says ‘How do we do it?’ When they do, encourage them to read the list aloud.
LIVELY LECTURE: Using these guidelines is simple. You just need to read down the list and follow
the instructions one by one. Every tool has an example of what the finished tool should look like,
or of someone conducting the tool.
Separate participants into their field teams. Assign one person to be the facilitator and the other
participants pretend to be community members (do it as a role play). Instruct the facilitator to
practice the tool, using the instructions in the guidelines. Practice doing this tool using the results
from the Vulnerability Ranking. Explain that this is easier to practice in a real life situation
Walk around each of the groups and give them help if they need it.
At the end of the practice, hand out ‘Report Cards’ to all participants so they can give their
feedback to the facilitator. Give participants time to give feedback.
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12.
13.
14.
15.
16.
17.

Show Slide 117.
ASK PARTICIPANTS to show you their copies of the Reporting Template
ASK PARTICIPANTS to go to the page for Tool 6. Physically check that everyone is on the right
page by asking them to show you.
Ask someone to read out the Reporting Template. Remind participants that they need to fill in
the Reporting Template for Tool 6 AND to fill in any new information that is relevant to the
Cumulative Reporting Template.
LIVELY LECTURE: Remember that it is important for this tool that you take a photo of the
finished timeline for inclusion in the report. You should also record what was said in the
CONVERSATION and DISCUSSION, not just what was written on the paper. Use the answers
from the ‘Key Questions’ to help you do this
Ask all participants to record the results of this activity in their reporting template, including on
the Cumulative Reporting template. Give participants 10-15 minutes
Check their reporting and give help where required
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Module 1.43: Visit 1 Tool 7: Visit 1 Completion Checklist
Objective:

Materials:
Time:

By the end of this session the participants will be able to:
•	Understand the purpose of Tool 7
• Conduct Tool 7
•	Report Tool 7
•	Understand how the Guidelines and Reporting Template work
Slides 118-120, Report Cards for every participant, copy of Guidelines and Reporting
Template for each participant
30 min

Steps

1.
2.
3.
4.
5.
6.
7.
8.
9.
10.
11.
12.

Show Slide 118. Instruct participants to open their guidelines to Tool 7 – Visit 1 Completion
Checklist. Physically check that everyone is on the right page by asking them to show you. Ask
someone to read the Purpose for Tool 7.
ASK PARTICIPANTS: What does this mean? and have them repeat back to you in other words to
ensure they understand the purpose
LIVELY LECTURE: Remember that you should take these guidelines to the village and follow them
step by step to make sure the tool is done correctly.
Show Slide 119. Ask someone to read out the text in the table.
ASK PARTICIPANTS: How do we do this tool? Wait until someone realises that there is a
heading that says ‘How do we do it?’ When they do, encourage them to read the list aloud.
LIVELY LECTURE: Using these guidelines is simple. You just need to read down the list and follow
the instructions one by one. Every tool has an example of what the finished tool should look like,
or of someone conducting the tool.
Separate participants into their field teams. Assign one person to be the facilitator and the other
participants pretend to be community members (do it as a role play). Instruct the facilitator to
practice the tool, using the instructions in the guidelines. Practice doing this tool using the results
from the Vulnerability Ranking. Explain that this is easier to practice in a real life situation
Walk around each of the groups and give them help if they need it.
At the end of the practice, hand out ‘Report Cards’ to all participants so they can give their
feedback to the facilitator. Give participants time to give feedback.
Show Slide 120.
ASK PARTICIPANTS to show you their copies of the Reporting Template
ASK PARTICIPANTS to go to the page for Tool 7. Physically check that everyone is on the right
page by asking them to show you.
Explain that this tool is part of reporting and should be included in the final report
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Module 1.44: Planning for fieldwork
Objective:

By the end of this session the participants will be able to:
• Be ready to undertake fieldwork

Materials:

Slides 121

Time:

2 hrs

Steps

1.

Show Slide 121.

2.

Give participants time to plan and organise their visit. In particular make sure they are very clear
about who will be facilitating which tool so that they have time to think about what they need to
do and what help they may need

LIVELY LECTURE: This week we will go out to the communities to conduct the PLA. This final
session will give you time to plan this. You should already have processed all financial approvals
and received all the appropriate government approvals for the visit. This time will be used to
work out the following:
• What resources do you need? (eg paper, food etc)
• What do you need to do to get it?
• Who will facilitate each activity?
• Whose job is it to organise these things?
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Module 1.45

Module 1.45: Daily feedback
Objective:

By the end of this session the participants will be able to:
•	Explain what daily feedback is and why it is useful
• Provide feedback

Materials:

Slide 122 , Feedback survey – copy for each participant for each day

Time:

15 minutes

Steps

1.
2.
3.
4.

Show Slide 122.
LIVELY LECTURE: Learning should be about sharing experiences, and the trainer is also learning
during the training experience. Giving feedback allows the trainer to learn about the programme
that is being taught and to adjust the programme where necessary to meet the needs of the
trainees.
Hand out a feedback form to each participant. Tell them not to write their name on the top. Ask
them to fill in all the multiple choice questions and to please make written comments if they can.
Go through the form in detail if necessary.
Collect the questionnaires and analyse them after the participants have left
Inform the participants of a summary of feedback at the start of the next session. Ask for
clarification or suggestions if necessary.

Trainer Notes:
This exercise should be done on every day of training. It is important for the trainer to take note of the
feedback every day and to do his or her best to adjust the training to meet the needs of the participants as
they have indicated
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Training Resource 1.45.1

Training Resource 1.45.1: Daily Feedback Form
Make one copy for every participant for every day of training

Feedback Form
Day of Training:
Please circle the statement that is most true for you in regards to today’s training:
1

Relevance to
my work

2

3

4

5

Not Relevant

Partially
Relevant

Somewhat
Relevant

Relevant

Very Relevant

Not Interesting

Partially
Interesting

Somewhat
Interesting

Interesting

Very Interesting

Clarity of Delivery

Very Unclear

Unclear

Somewhat
Unclear

Clear

Very Clear

Understandability

Did Not
Understand

Difficult to
Understand

Somewhat
Difficult to
Understand

Understandable

Very
Understandable

Personal Interest

What did you like about today’s
training?

What didn’t you like about today’s
training?

What suggestions do you have to
make the training better?

Other Comments
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Module 1.46

Module 1.46: Review of field work
Objective:

By the end of this session the participants will be able to:
• Reflect on their field experience
•	Answer each other’s technical questions
•	Have received feedback on their reporting

Materials:

Completed tools and completed reporting templates from field work; coloured cards;
pens; A0 paper

Time:

3hrs

Steps

1.
2.
3.
4.

LIVELY LECTURE: This morning’s session is dedicated to reflecting on what happened when
you tried to work with the community, what went well, what didn’t go well and answering your
questions.

5.

Put participants into pairs. Ask them to share their completed reporting template with each
other. ASK PARTICIPANTS to comment on each other’s reporting template. Walk around the
room and read the reporting templates and give comments on how to improve them. Answer
questions as you go

Put participants into their field teams. Ask them to list two things that went well and two things
that didn’t go well.
Give participants 10 minutes to make their list. When they are finished. Asked each group to
report their list to the group.
Give every participants 2-3 pieces of coloured card. Ask individual participants to write down any
questions they had about how to conduct the tools. Collect these cards when participants have
finished and try to answer the questions.

Co m m u n i t i e s f o r C h i l d W e ll b e i n g V ISI T 1 L ESSON P L AN s

Page 95

Annex 1

Annex 1:
Visit 1 Training Completion
Certificate
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Date: _____________________

				 Trainer: _____________________

has attended the training for World Vision Laos’
Communities for Child Wellbeing:
Tools for Child Focussed Programme Design
[Participatory Learning and Action (PLA)]
for Visit 1 of the Assessment and Design Process

_________________________________________

This is to certify that

